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Abstract 
This study examines curriculum innovation at Madrasah Diniyah Al Qodiri 
1 Jember in responding to the educational demands of Society 5.0 while 
preserving traditional Islamic educational values. Employing a qualitative 
approach with a single-case study design, the research involved ten 
informants, comprising the head of the madrasah, a curriculum coordinator, 
four teachers, and four students. Data were collected through classroom 
observations, semi-structured interviews, and institutional documentation, 
and analyzed using the interactive model of Miles, Huberman, and Saldaña. 
Data credibility was supported through source and methodological 
triangulation and member checking. The findings reveal three 
interconnected dimensions of curriculum innovation: adaptive curriculum 
planning, the integration of traditional Islamic learning with contemporary 
pedagogical approaches, and the strengthening of digital literacy and Islamic 
character education. Technological adaptation is reflected in the use of 
projectors for kitab kuning instruction, basic digital attendance management, 
and technology-supported learning evaluation. However, implementation 
remains at an initial stage due to limited technological infrastructure, varying 
levels of teachers' digital competence, and financial constraints. The study 
identifies an emerging adaptive-transformative curriculum pattern in which 
traditional Islamic scholarship and contemporary educational competencies 
are integrated according to institutional characteristics and available 
resources. These findings suggest that curriculum innovation in Madrasah 
Diniyah can develop progressively without abandoning established Islamic 
educational traditions, highlighting the importance of contextual adaptation, 
institutional readiness, and the preservation of religious values. 
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INTRODUCTION  

The rapid development of information and communication technology has 
significantly transformed human life and accelerated digital transformation across various 
sectors, including education. In response to these developments, the concept of Society 5.0 
emphasizes the integration of advanced technologies, such as Artificial Intelligence (AI), the 
Internet of Things (IoT), and other digital innovations, with human-centered values to 
improve the quality of life. Within the educational context, this paradigm encourages the 
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development of learning systems that are more adaptive, interactive, and responsive to the 
needs of contemporary learners. Education in the Society 5.0 era is therefore expected not 
only to accommodate technological advancements but also to strengthen human 
competencies, ethical awareness, and social responsibility (Agarwal et al., 2025; International 
Commission on the Futures of Education, 2021). 

These developments place educational institutions in a strategic position to adapt 
their systems, particularly in terms of curriculum development. The curriculum is no longer 
merely a guideline for teaching and learning activities but also serves as a strategic instrument 
for responding to social, cultural, and technological changes. In the context of Islamic 
education, curriculum development requires a balanced approach that accommodates 
contemporary educational demands while preserving religious values and institutional 
identity. Previous studies have emphasized the importance of curriculum innovation and 
institutional adaptation in maintaining the relevance of Islamic educational institutions amid 
modernization (Cahyaningtyas et al., 2025; Hidayat & Sukari, 2025; Mustafidin et al., 2024; 
Zuhdi, 2006). This situation provides opportunities for Islamic educational institutions to 
develop more contextual and flexible curricula without abandoning their foundational 
educational principles. 

Madrasah Diniyah, as a form of Islamic educational institution, plays a crucial role in 
developing learners' religious knowledge, moral character, and spiritual awareness. Its 
distinctive characteristics are reflected in the teaching of classical Islamic texts (kitab kuning) 
and traditional learning methods, such as sorogan, bandongan, and halaqah. These approaches 
have historically contributed to the transmission of Islamic scholarship and the preservation 
of pesantren educational traditions. However, contemporary educational developments 
require Madrasah Diniyah to consider more adaptive approaches that integrate traditional 
learning practices with relevant pedagogical innovations. Priyatna et al. (2024) discuss the 
potential of digital learning media to support traditional sorogan and bandongan methods, while 
Suresman et al. (2025) identify the broader transformation of pesantren learning models 
toward hybrid and technology-supported approaches. These developments indicate that 
curriculum innovation can be pursued without necessarily replacing the distinctive traditions 
of Islamic education. 

At the same time, integrating technology into Islamic education presents both 
opportunities and challenges. Digital learning resources can improve access to educational 
materials, support more interactive learning activities, and strengthen competencies relevant 
to contemporary society. However, differences in technological infrastructure, access to 
digital resources, and educators' digital competencies may influence the effectiveness of 
curriculum innovation. Oktaviani & Setiawati (2025) emphasize the importance of 
developing digital literacy competencies among pesantren students, while Nasution et al. 
(2025) highlight the role of Islamic education teachers in integrating digital literacy with 
character formation. These perspectives suggest that technological adaptation in Islamic 
educational institutions should be accompanied by the strengthening of moral values and 
pedagogical readiness. 

Several previous studies have examined curriculum development and educational 
transformation in Islamic educational institutions. As’ad et al. (2021) investigated curriculum 
development in Madrasah Diniyah Takmiliyah in response to educational developments in 
the Industry 4.0 era. Listiana et al. (2023) explored a digital-based Madrasah Diniyah 
development model, demonstrating how technological adaptation can be implemented while 
maintaining the institution's religious educational orientation. Furthermore, Humairoh & 
Saefudin (2025) examined the relevance of the Madrasah Diniyah curriculum in the Society 
5.0 era, while Fauzia et al. (2025) investigated curriculum management in a pesantren context. 
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Alfiyah et al. (2025) also examined the integration of Madrasah Diniyah into the local 
religious curriculum of secondary schools. Collectively, these studies demonstrate increasing 
scholarly attention to curriculum adaptation, institutional development, and the relationship 
between Islamic educational traditions and contemporary educational needs. 

Nevertheless, the existing studies approach curriculum transformation from different 
institutional and analytical perspectives. Some emphasize digital-based institutional 
development, while others focus on curriculum management, local curriculum integration, 
or changes in pesantren learning models. Although these contributions provide important 
foundations for understanding educational transformation, further contextual investigation 
is needed to explain how curriculum planning, traditional Islamic learning practices, digital 
competencies, and character education interact within a particular Madrasah Diniyah. Such 
an investigation is especially relevant for understanding how institutional characteristics, 
available resources, and educational priorities shape the actual implementation of curriculum 
innovation. 

Accordingly, this study examines curriculum innovation at Madrasah Diniyah Al 
Qodiri 1 Jember, a pesantren-based educational institution that maintains classical Islamic 
learning traditions while gradually introducing more adaptive and contextual educational 
approaches. The study focuses on how curriculum innovation is designed and implemented, 
how traditional Islamic scholarship is integrated with digital competencies, and what 
challenges emerge during this process. Rather than viewing modernization as a replacement 
for traditional educational practices, this study considers curriculum development as a 
gradual process of adaptation that seeks to preserve institutional identity while responding 
to contemporary educational demands. 

The main objective of this research is to analyze the forms, processes, and 
characteristics of curriculum innovation at Madrasah Diniyah Al Qodiri 1 Jember in response 
to the challenges of the Society 5.0 era. Theoretically, this study seeks to contribute to 
discussions on adaptive-transformative curriculum development in Islamic education by 
examining the relationship between traditional Islamic scholarship, pedagogical innovation, 
digital competencies, and character formation. Practically, the findings are expected to 
provide insights for educational leaders, curriculum developers, and policymakers in 
developing curricula that are adaptive, contextual, and firmly grounded in Islamic educational 
values. 
 
METHOD 

This study employed a qualitative approach with a case study design to obtain an in-
depth understanding of curriculum innovation and development at Madrasah Diniyah Al 
Qodiri 1 Jember in the context of Society 5.0. The qualitative approach was considered 
appropriate because the research focused on exploring educational practices, institutional 
experiences, and the processes through which traditional Islamic values are integrated with 
modern educational competencies. The case study design enabled an intensive examination 
of a single educational institution within its real-life context, particularly concerning 
curriculum planning, learning implementation, and technological adaptation. The research 
was conducted at Madrasah Diniyah Al Qodiri 1 Jember, East Java, Indonesia, over a three-
month period from August to October 2025, during the 2025/2026 academic year. This 
period allowed the researchers to observe curriculum implementation, teaching practices, 
and institutional efforts to integrate traditional Islamic learning with contemporary 
educational approaches. The study involved ten informants selected through purposive 
sampling based on their direct involvement in curriculum planning and implementation. The 
informants consisted of one head of the madrasah, one curriculum coordinator, four teachers 
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(ustadz/ustadzah), and four students from different learning levels. This selection was 
intended to obtain diverse perspectives on curriculum innovation from institutional 
management, instructional practices, and student learning experiences. 

Data were collected through three main techniques: observation, in-depth interviews, 
and documentation. Observations were conducted during eight learning sessions to examine 
classroom interactions, teaching strategies, curriculum implementation, and the use of 
learning media. Particular attention was given to the integration of traditional Islamic 
instructional methods with contemporary pedagogical approaches and digital learning 
resources. These observations provided contextual information regarding how curriculum 
innovation was implemented in everyday educational practices. Semi-structured, in-depth 
interviews were conducted with all ten informants, with each interview lasting approximately 
45–90 minutes. The interviews explored curriculum planning, educational innovation, 
learning practices, the integration of Islamic values, and challenges associated with 
technological adaptation. With participants' consent, interviews were audio-recorded and 
transcribed verbatim to preserve the accuracy of the information obtained. The interview 
data were used to understand the perspectives and experiences of institutional leaders, 
teachers, and students concerning curriculum development in the Society 5.0 era. 

Documentation was collected to complement the observations and interviews. The 
documents examined included curriculum structures, lesson plans, teaching modules, 
evaluation reports, institutional profiles, and records of learning activities. These documents 
provided supporting information about curriculum organization, instructional planning, and 
institutional development. The use of multiple data collection techniques enabled the 
researchers to compare information obtained from different sources and develop a more 
comprehensive understanding of the research context. 

In this study, the researchers served as the primary instruments in the data collection 
and interpretation processes. Supporting instruments included observation guidelines, semi-
structured interview guides, and documentation sheets developed according to the research 
objectives. These instruments focused on three main dimensions: curriculum innovation, the 
integration of Islamic educational values, and adaptation to the educational demands of 
Society 5.0. Data analysis was conducted using the interactive model of (Miles et al., 2014), 
which consists of data condensation, data display, and conclusion drawing and verification. 
During data condensation, information obtained from interviews, observations, and 
institutional documents was organized and focused on issues relevant to curriculum 
innovation, traditional learning practices, digital adaptation, and character education. Data 
display involved presenting the organized findings through descriptive narratives and 
thematic categories to facilitate interpretation and comparison. Conclusions were developed 
inductively and continuously examined against the collected data to ensure consistency with 
the research objectives. 

The coding process involved three stages. First, open coding was employed to 
identify initial concepts and relevant patterns emerging from the collected data. Second, axial 
coding was used to organize these concepts into broader categories, including curriculum 
planning, instructional innovation, digital learning practices, and implementation challenges. 
Third, selective coding was applied to identify central themes representing the characteristics 
of adaptive-transformative curriculum development. These coding procedures supported the 
thematic organization of findings within the broader interactive analysis process. Data 
collection and analysis continued until the researchers considered that the information 
obtained was sufficiently comprehensive to address the research questions and that no 
substantially new themes emerged from the available data. To enhance the credibility of the 
findings, source triangulation was conducted by comparing information provided by the head 
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of the madrasah, the curriculum coordinator, teachers, and students. Methodological 
triangulation was also applied by comparing interview findings with classroom observations 
and institutional documents. Furthermore, member checking was undertaken by confirming 
relevant findings and interpretations with participants to minimize misunderstanding and 
improve the credibility of the analysis. 

Regarding ethical considerations, the study was conducted in accordance with 
principles of voluntary participation, informed consent, confidentiality, and respect for 
participants. All participants were informed about the purpose of the study, the nature of 
their involvement, and their right to withdraw from participation. Personal information was 
treated confidentially, and identifying details were anonymized to protect participants' 
privacy. Throughout the research process, the researchers also respected the institutional 
regulations and educational values of Madrasah Diniyah Al Qodiri 1 Jember. 
 
RESULTS AND DISCUSSION 

The development of Society 5.0 has introduced new perspectives on the relationship 
between technological advancement and human-centered development. Unlike Industry 4.0, 
which primarily emphasizes technological innovation and industrial automation, Society 5.0 
places greater emphasis on integrating digital technologies into human activities to address 
social challenges and improve quality of life. In education, this development encourages 
institutions to adopt innovative learning approaches while maintaining the importance of 
ethical values, social responsibility, and human development (Agarwal et al., 2025). For 
Islamic educational institutions, technological adaptation must therefore be accompanied by 
efforts to preserve religious values and strengthen students' intellectual and moral 
competencies. 

Curriculum development in the Society 5.0 era requires particular attention to three 
interrelated aspects: character education, the development of critical and creative thinking 
skills, and the meaningful integration of technology into learning. These components are 
important for preparing students to respond to contemporary educational challenges without 
neglecting their moral and spiritual development. Yusgiantara (2025) discusses curriculum 
and learning innovations in the Society 5.0 era, while Hidayat and Sukari (2025) emphasize 
the relevance of Islamic education curricula to contemporary educational needs. These 
perspectives suggest that curriculum transformation should be understood not simply as the 
introduction of technological tools but as a broader educational process that connects 
knowledge, competencies, and values. 
Structure of the Madrasah Diniyah Curriculum 

The Madrasah Diniyah curriculum is fundamentally oriented toward the systematic 
transmission of Islamic knowledge, religious practices, and moral values. Traditionally, 
curriculum development in these institutions has focused on organizing religious subjects 
and learning activities according to students' educational levels and institutional objectives. 
Alfarisi (2020) discusses the development of Islamic education curriculum components in 
Madrasah Diniyah, highlighting the importance of curriculum organization in supporting 
educational objectives. In this context, the curriculum serves not only as a framework for the 
delivery of learning materials but also as a means of preserving Islamic educational traditions. 

Madrasah Diniyah institutions generally provide instruction in Islamic disciplines, 
including fiqh, tauhid, Qur'anic studies, hadith, Islamic history, and moral education. 
Learning activities are commonly organized through established instructional traditions and 
adapted to the characteristics of students and institutions. The duration and educational 
structure may vary depending on the institution and the levels of religious instruction 
provided. In Indonesia, Madrasah Diniyah Takmiliyah commonly operates through the 
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Awaliyah, Wustha, and Ulya levels, with learning objectives and materials adapted to the 
educational development of students. 

Madrasah Diniyah may operate within Islamic boarding schools or independently 
under community organizations and educational foundations (Hamdanah, 2024; Huda et al., 
2025; Sarkowi, 2022). These institutional arrangements influence curriculum management, 
learning schedules, educational resources, and the implementation of instructional activities. 
As'ad et al. (2021) examined the development of a Madrasah Diniyah Takmiliyah curriculum 
model in response to educational changes associated with the Industry 4.0 era. Their research 
provides a relevant perspective for understanding how traditional Islamic educational 
institutions can respond to contemporary demands through curriculum development. 

In the context of Madrasah Diniyah Al Qodiri 1 Jember, curriculum development 
remains closely connected to the pesantren's religious educational orientation. The institution 
places Islamic knowledge and moral education at the center of learning activities while 
gradually accommodating competencies considered relevant to contemporary educational 
developments. This approach reflects an effort to maintain the institution's distinctive 
identity while creating opportunities for curriculum adaptation. 
Curriculum and Learning Format of Madrasah Diniyah 

The curriculum and learning format of Madrasah Diniyah generally involve two 
important instructional planning components: the syllabus and lesson plans. The syllabus 
provides an overview of learning objectives, instructional materials, learning activities, and 
expected competencies, while lesson plans translate these elements into practical classroom 
activities. Together, these components support the systematic organization and 
implementation of learning. 

1. Syllabus 
The syllabus functions as a guideline for instructional planning and the 

organization of learning materials. It helps teachers determine the scope of subjects, 
appropriate learning activities, and expected learning outcomes. Within Madrasah 
Diniyah, syllabus development needs to consider the characteristics of Islamic religious 
subjects, students' levels of understanding, and the educational traditions maintained by 
the institution (Humairoh & Saefudin, 2025; Musa & Marwah, 2025). Curriculum 
innovation may involve adapting learning materials and instructional activities to 
contemporary educational needs while retaining the essential objectives of Islamic 
education. Hidayat and Sukari (2025) discuss the relevance of Islamic education curricula 
to modern educational demands, providing a useful perspective for understanding the 
need for contextual curriculum development. 
2. Lesson Plan 

Lesson plans provide more detailed descriptions of teaching and learning 
activities, including instructional methods, learning resources, classroom interactions, 
and assessment procedures. In Madrasah Diniyah, lesson planning supports the 
implementation of religious instruction through methods appropriate to the nature of 
the subject matter and students' educational backgrounds (Armaluddin, 2022; Hakim & 
Muis, 2023). Technological developments also create opportunities to strengthen 
instructional planning through digital learning resources, electronic documentation, and 
technology-supported assessment. However, the adoption of these approaches should 
be adjusted to institutional readiness and available educational facilities. The 
development of digital-based Madrasah Diniyah, as examined by Listiana et al. (2023), 
provides a relevant context for understanding how technology can support the 
organization and implementation of religious education. 
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Curriculum Development of Madrasah Diniyah in the Era of Society 5.0 
Curriculum development in the Society 5.0 era is increasingly important for 

maintaining the relevance of Islamic religious education amid technological and social 
changes. Curriculum adaptation should not be interpreted as replacing traditional educational 
values with technological competencies. Rather, it represents an effort to connect established 
educational principles with contemporary learning needs. International Commission on the 
Futures of Education (2021)emphasizes the importance of rethinking education in relation 
to social transformation, shared responsibility, and the development of more inclusive 
educational futures. In the context of Islamic education, this perspective provides a broader 
foundation for considering how curriculum development can respond to contemporary 
changes while maintaining the institution's educational values and cultural identity. 

Several strategies can be considered in developing Madrasah Diniyah curricula, 
including adjusting learning materials to students' needs, strengthening educators' 
competencies, developing institutional collaboration, and utilizing appropriate educational 
technology. Curriculum management should also consider the availability of learning 
resources and the capacity of institutions to implement educational innovation. Fauzia et al. 
(2025), in their study of curriculum management at an Islamic boarding school, provide a 
relevant perspective on the relationship between curriculum development and the 
educational demands of Society 5.0. The integration of technological resources into Islamic 
education also requires attention to the continuation of established learning traditions. 
Priyatna et al. (2024) discuss efforts to optimize traditional sorogan and bandongan methods 
through technological integration, while Suresman et al. (2025) examine the development of 
pesantren learning models from traditional approaches toward digital learning. These studies 
suggest that technological innovation can be understood as a means of supporting traditional 
Islamic education rather than necessarily replacing it. Accordingly, curriculum development 
in Madrasah Diniyah requires a balanced approach that considers Islamic educational values, 
student competencies, institutional characteristics, and the opportunities provided by digital 
technology. 
Analysis of the Madrasah Diniyah Al Qodiri 1 Jember Curriculum 

Based on the analysis of interviews, observations, and institutional documents 
reported in this study, the curriculum of Madrasah Diniyah Al Qodiri 1 Jember can be 
examined through three main aspects: curriculum structure, curriculum content, and learning 
approaches. 

1. Curriculum Structure 
The curriculum implemented at Madrasah Diniyah Al Qodiri 1 Jember is 

organized through a structured and tiered learning system. Learning materials are 
arranged according to students' educational levels, enabling the gradual development of 
religious knowledge and understanding. Each level is intended to strengthen students' 
spiritual and intellectual foundations while preparing them to understand increasingly 
complex Islamic subjects. This structure demonstrates the institution's commitment to 
maintaining systematic religious instruction. At the same time, curriculum planning 
provides opportunities to incorporate learning activities that respond to contemporary 
educational developments. Curriculum adaptation is therefore carried out within the 
existing institutional structure rather than through the complete replacement of 
traditional learning arrangements. 
2. Curriculum Content 

The curriculum content emphasizes Islamic knowledge and values, including 
Qur'anic studies, hadith, fiqh, tauhid, akhlaq, and Islamic history. These subjects 
constitute the foundation of religious education and reflect the institution's commitment 
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to the preservation of Islamic scholarly traditions. Alongside these core subjects, the 
institution introduces supplementary learning activities and contextual approaches 
intended to help students relate religious knowledge to contemporary social 
developments. This approach reflects an effort to strengthen the relevance of Islamic 
education while retaining the central position of religious studies within the curriculum. 
The relationship between curriculum continuity and educational adaptation is consistent 
with the broader development of Islamic education curricula discussed by Zuhdi (2006). 
In the context of Madrasah Diniyah Al Qodiri 1 Jember, adaptation is reflected in efforts 
to enrich instructional practices without substantially changing the foundational content 
of Islamic religious education. 
3. Learning Approach 

The learning approaches implemented at Madrasah Diniyah Al Qodiri 1 Jember 
combine traditional religious instruction with more participatory and contextual learning 
activities. Classroom practices include discussions, direct practice, and the use of selected 
technological resources to support instruction. These approaches are intended to 
encourage students to understand religious learning materials while developing 
communication, critical thinking, and practical problem-solving skills. Nevertheless, 
traditional instructional practices continue to play an important role in maintaining the 
institution's educational identity (Aulia et al., 2026; Maulana & Nurwulan, 2025). The 
integration of traditional and contemporary learning approaches demonstrates that 
curriculum innovation in Madrasah Diniyah does not necessarily require the 
abandonment of established educational practices. Instead, instructional adaptation can 
be implemented gradually according to institutional readiness and educational priorities. 
Overall, the curriculum of Madrasah Diniyah Al Qodiri 1 Jember reflects an effort to 
maintain continuity between religious education and contemporary educational demands. 
Its structure, content, and learning approaches illustrate how traditional Islamic 
educational principles can remain central while allowing space for gradual innovation. 

Curriculum Development Innovation in the Society 5.0 Era 
Curriculum innovation in the Society 5.0 era requires educational institutions to 

consider competencies such as critical thinking, collaboration, creativity, communication, 
and digital literacy. In Madrasah Diniyah, the development of these competencies needs to 
be integrated with Islamic values and the institution's established religious educational 
objectives. The use of digital learning media, including online educational resources, Islamic 
educational applications, and interactive multimedia, creates opportunities to support 
instructional activities and improve access to learning materials. However, the effectiveness 
of these resources depends on technological infrastructure, educators' competencies, and 
their suitability for the learning context. Oktaviani & Setiawati (2025) address the importance 
of strengthening digital literacy among students in Islamic boarding schools, providing a 
relevant perspective on the competencies needed in contemporary pesantren education. 

Research findings indicate that Madrasah Diniyah Al Qodiri 1 Jember has begun 
implementing curriculum innovations as an adaptive response to contemporary educational 
demands. These innovations do not eliminate the traditional system but seek to integrate 
Islamic educational values with selected contemporary learning approaches. Based on 
interviews with the head of the madrasah and the curriculum team, the innovations identified 
in this study can be grouped into three aspects: (1) adaptive curriculum planning, (2) 
integrative learning implementation, and (3) the strengthening of digital literacy and character 
education. 

First, adaptive curriculum planning is reflected in institutional efforts to evaluate 
existing learning arrangements and consider the relevance of instructional materials to 
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students' educational needs. Curriculum development remains grounded in Islamic religious 
education while accommodating selected contemporary competencies. Second, integrative 
learning implementation combines traditional Islamic instructional practices with 
participatory teaching strategies and appropriate technological resources. The use of 
technology is positioned as a means of supporting religious instruction rather than replacing 
traditional educational relationships. Third, digital literacy and character education are 
developed through efforts to introduce technological awareness while maintaining Islamic 
moral values as the foundation of learning. Nasution et al. (2025) examine the relationship 
between digital literacy and Islamic value-based character formation, offering a relevant 
perspective on the importance of integrating technological competencies with moral 
education. 

Nevertheless, curriculum innovation at the institution continues to face several 
challenges, including limited technological infrastructure, differences in educators' digital 
competencies, and financial constraints. These conditions influence the pace and scope of 
technological integration. The findings suggest that curriculum transformation at Madrasah 
Diniyah Al Qodiri 1 Jember should be understood as a gradual and context-dependent 
process. Curriculum development is influenced not only by educational aspirations but also 
by available resources, institutional traditions, and the readiness of teachers and students. 

Technological integration therefore requires careful planning and ongoing support. 
Rather than pursuing advanced digital transformation immediately, the institution has begun 
with relatively accessible technologies and learning practices suited to its existing capacities. 
This pattern illustrates the importance of contextual innovation in Islamic education, in 
which curriculum development is guided by the interaction between institutional identity, 
educational needs, and available technological resources. 
Case Study and Empirical Findings 

Madrasah Diniyah Al Qodiri 1 Jember is located in Gebang Poreng Village, Patrang 
District, Jember Regency, East Java, Indonesia. The institution was established by Kiai 
Achmad Muzakki Syah to respond to the community's need for continued Islamic religious 
education. Its development is closely associated with the Al Qodiri Islamic Boarding School 
Foundation, which provides various educational programs, including Qur'anic education, 
Madrasah Diniyah, and formal schooling. The establishment and development of Madrasah 
Diniyah Al Qodiri 1 Jember reflect the importance of community participation in sustaining 
Islamic educational institutions. As interest in religious education increased, the institution 
developed its educational activities to accommodate students seeking further Islamic 
knowledge after completing basic Qur'anic instruction. The institutional development of 
Madrasah Diniyah provides a relevant context for understanding curriculum adaptation 
within community-based Islamic education. 

Based on interviews with Ustadz Ipianto, the Head of Madrasah Diniyah Al Qodiri 
1 Jember, the institution's vision emphasizes the development of students who are faithful, 
intelligent, innovative, and characterized by noble moral conduct (akhlaq al-karimah). This 
vision is supported by educational objectives related to intellectual development, creativity, 
discipline, religious observance, and the internalization of Islamic values. In its curriculum 
implementation, Madrasah Diniyah Al Qodiri 1 Jember has introduced several initiatives 
intended to respond to contemporary educational developments. These initiatives include 
periodic curriculum evaluation, strengthening character education, introducing basic digital 
and data literacy, and developing students' communication, critical thinking, leadership, and 
problem-solving skills through discussions, presentations, and group activities. 

The findings indicate that curriculum adaptation is implemented through gradual 
adjustments rather than comprehensive institutional transformation. Traditional Islamic 
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learning remains central, while contemporary instructional approaches are introduced to 
support students' learning experiences. An important example of technological adaptation is 
the use of projectors to support the presentation of classical Islamic texts (kitab kuning). This 
practice demonstrates how digital equipment can be incorporated into established 
instructional activities without fundamentally changing the religious content being taught. 
The institution has also introduced basic digital practices in attendance management and 
learning evaluation. 

These developments indicate that technology is primarily utilized as an instructional 
and administrative support mechanism. Its implementation remains relatively limited, 
reflecting the institution's available resources and technological readiness. The adoption of 
digital tools has therefore not resulted in a fully digitalized curriculum but represents an initial 
stage of educational adaptation. The relationship between traditional learning methods and 
technological innovation has also been discussed in previous research. Priyatna et al. (2024) 
examine the integration of technology into traditional pesantren learning practices, while 
Listiana et al. (2023) investigate the development of a digital-based Madrasah Diniyah model. 
These studies provide a comparative context for understanding how Islamic educational 
institutions may integrate technological resources while maintaining established educational 
traditions. 

Despite these developments, several challenges remain. Limited internet accessibility, 
insufficient multimedia facilities, varying levels of teachers' digital competence, and budget 
constraints restrict the broader implementation of educational technology. These limitations 
indicate that technological integration depends not only on institutional willingness but also 
on the availability of infrastructure, human resources, and financial support. Another 
important finding concerns the role of parents and the surrounding community. Community 
participation contributes to institutional development through financial assistance, support 
for educational facilities, and involvement in students' learning activities outside formal 
instructional hours. This support demonstrates that curriculum development is closely 
connected to the social environment in which the madrasah operates. 

Community involvement also provides an important foundation for maintaining the 
institution's religious identity during curriculum adaptation. The participation of educational 
leaders, teachers, parents, and community members helps sustain the institutional values that 
shape learning practices and educational priorities. Overall, the findings suggest that 
curriculum innovation at Madrasah Diniyah Al Qodiri 1 Jember represents an emerging form 
of adaptive transformation. This process involves maintaining classical Islamic scholarship 
and traditional instructional practices while gradually incorporating contemporary 
pedagogical approaches and selected digital technologies. 

The adaptive character of this transformation is reflected in three interconnected 
dimensions: continuity of Islamic educational traditions, gradual integration of contemporary 
competencies, and institutional adjustment to available resources. These dimensions 
demonstrate that curriculum development is shaped by both educational aspirations and the 
practical conditions of implementation. From a theoretical perspective, this study identifies 
an emerging adaptive-transformative curriculum pattern in which tradition and innovation 
are not necessarily competing educational orientations. Rather, they may complement each 
other when curriculum development is undertaken according to institutional identity, 
educational objectives, and technological readiness. 

The proposed pattern does not imply that Madrasah Diniyah Al Qodiri 1 Jember has 
achieved comprehensive digital transformation. Instead, it highlights an ongoing process of 
curriculum adaptation characterized by the selective use of technology, preservation of 
Islamic scholarship, strengthening of character education, and gradual development of 
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contemporary competencies. These findings contribute to the discussion of curriculum 
innovation in Islamic education by illustrating how a pesantren-based Madrasah Diniyah 
negotiates the relationship between traditional learning practices and modern educational 
demands. The experience of Madrasah Diniyah Al Qodiri 1 Jember suggests that sustainable 
curriculum innovation requires a balance between institutional continuity and educational 
responsiveness. Consequently, the development of an adaptive-transformative curriculum 
should be understood as a contextual and evolving process rather than a uniform model 
applicable to all Islamic educational institutions. Its implementation depends on institutional 
characteristics, teacher readiness, community involvement, available educational resources, 
and the extent to which technological innovation supports established educational objectives. 
 
CONCLUSION  

The findings of this study indicate that curriculum innovation at Madrasah Diniyah 
Al Qodiri 1 Jember represents an emerging form of adaptive transformation that integrates 
traditional Islamic learning practices with contemporary educational competencies. This 
transformation is reflected in the continued implementation of classical Islamic scholarship 
through kitab kuning, sorogan, and bandongan, alongside the gradual introduction of digital 
literacy, contextual learning approaches, and character education. Rather than replacing 
established educational traditions, curriculum innovation seeks to strengthen their relevance 
in responding to the educational demands of the Society 5.0 era. The study reveals that 
curriculum development is implemented through three interrelated dimensions: adaptive 
curriculum planning, integrative learning implementation, and the strengthening of digital 
literacy and Islamic character education. These dimensions reflect the institution's efforts to 
maintain a balance between religious educational values and contemporary learning needs. 
The involvement of the head of the madrasah, curriculum coordinators, teachers, and other 
institutional stakeholders also contributes to the implementation of curriculum innovation 
within the pesantren-based educational environment. 

Nevertheless, technological integration at Madrasah Diniyah Al Qodiri 1 Jember 
remains at an initial stage. The use of projectors to support kitab kuning instruction, basic 
digital attendance management, and technology-assisted learning evaluation demonstrates 
gradual adaptation rather than comprehensive digital transformation. Several challenges, 
including limited technological infrastructure, varying levels of teachers' digital competence, 
and financial constraints, continue to influence the scope and effectiveness of curriculum 
implementation. Theoretically, this study contributes to discussions on curriculum 
innovation in Islamic education by identifying an emerging adaptive-transformative 
curriculum pattern in which traditional Islamic scholarship, contemporary pedagogical 
approaches, digital competencies, and character formation are integrated according to 
institutional needs and available resources. This pattern suggests that educational 
modernization in Madrasah Diniyah does not necessarily require the abandonment of 
established learning traditions. Instead, curriculum transformation can develop progressively 
through the selective adoption of educational innovations that remain consistent with Islamic 
values and institutional identity. 

This study has several limitations. As a qualitative single-case study conducted at one 
Madrasah Diniyah, its findings are context-specific and cannot be generalized directly to 
other Islamic educational institutions with different organizational, cultural, and 
technological characteristics. Furthermore, the study primarily examines curriculum 
development and implementation processes rather than measuring the effectiveness of 
curriculum innovation in improving students' learning outcomes or digital competencies over 
time. Future research is therefore recommended to conduct comparative studies across 
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Madrasah Diniyah institutions with different levels of technological readiness and 
educational resources. Further investigations may also examine the effects of technology-
supported curriculum innovation on students' digital literacy, learning experiences, and 
character development. Practically, the findings highlight the importance of strengthening 
teachers' digital competencies, improving educational infrastructure, and developing flexible 
curriculum strategies that maintain the continuity of Islamic educational traditions while 
responding to contemporary educational challenges. 
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