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Abstract

This study aims to describe the implementation of CEFR Level Al-based Arabic
language learning for Indonesian diaspora students in Qatar, covering planning, teaching
materials, media, methods, assessment, and implementation challenges. The study is
motivated by the gap between students' need to use Arabic in the social environment of
Qatar and their limited proficiency due to the dominance of English in formal education.
The method used is qualitative with a descriptive field approach, involving 5 students
aged 8-11 years in the Murabbee class over 8 months. Data were collected through
diagnostic assessments, observations, semi-structured interviews, and documentation,
analyzed through data condensation, data presentation, and conclusion drawing, and their
validity was tested through triangulation of techniques, member checking, transferability,
dependability, and confirmability. The research results indicate that planning is outlined
in the syllabus and lesson plans based on diagnostic assessments that place all students at
the Al level. The material is organized into 15 chapters, progressing from personal-
concrete competencies to descriptive, functional-transactional, and contextual
competencies, supported by e-books, videos, interactive quizzes, and Google Forms. An
eclectic method integrates reading, grammar-translation, aural-oral methods, and a
communicative approach with role-playing, moving from controlled exercises to free
practice. Assessment shows development across all four skills. Linguistic, motivational,
and multilingual learning environment challenges are addressed by the tutor in a flexible
and gradual manner. The study concludes that CEFR Al serves as a useful reference
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framework to guide Arabic language learning for diaspora children toward basic
communicative competence that is measurable, contextual, and responsive to a
multilingual environment.

Keywords: CEFR; Arabic Language Learning; Arabic Language Competence;
Indonesian Diaspora; Language Proficiency.

Introduction

Diaspora refers to groups of people who live outside their home country but still
maintain emotional, social, and cultural ties to their homeland, thus sustaining their
identity and cross-national relationship(Intan & Machdalena, 2021). According to data
from diasporaindonesia.org, the number of Indonesian citizens living abroad is estimated
to reach 8 million people, or 3% of Indonesia’s total population, spread across various
regions of the world (Fernando et al., 2020).
One of the destination countries for Indonesians in Asia is Qatar, a country on the Arabian
Peninsula with a population of around 2.7 million and a high gross domestic product
(GDP) (Wawan & Hannase, 2022). The number of Indonesians living in Qatar is
estimated to be around 22,000, who face various challenges in adapting, including in the
field of education for themselves and their children (Siregar & Pasaribu, 2023).

In the context of education, Indonesian diaspora families in Qatar generally enroll
their children in international schools. However, since most students in these schools
come from various countries, English is more commonly used as the language of
instruction. On the other hand, Arabic is still taught as a mandatory subject. Learning
Arabic involves four skills: listening, speaking, reading, and writing (Belanisa et al.,
2022).

The main challenge in learning Arabic for Indonesian diaspora students in Qatar is
the low interest and limited use of Arabic in daily life, which affects their proficiency in
the language, even though it is highly important for the diaspora living in an Arab country.
This condition reveals a gap between students’ need to use Arabic in the social
environment and their actual mastery of it and it calls for
Arabic learning that is not only focused on mastering structures and vocabulary but also
on communicative skills according to the students' competency levels (Nurdianto et al.,
2020).

This situation shows the need for a more focused, systematic, and contextual
approach to learning Arabic, with measurable skills that can be adjusted to students'
needs. One framework that can be used is the Common European Framework of
Reference for Languages (CEFR), an international reference framework for describing
and measuring language proficiency in stages, which has been adapted for learning
various languages, including Arabic (Europe, 2020). Since 2010, CEFR has been adapted
into dozens of languages and used in various countries, including Saudi Arabia, through
Arabic language education institutions for non-native speakers (Nurdianto & Ismail,
2020). This further demonstrates how salient CEFR level descriptors can be compiled
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into an Arabic curriculum framework, supporting the use of CEFR descriptors as a basis
for curriculum planning (Mohamed, 2023).

The attraction of the CEFR as a language-policy reference has extended beyond
Europe, reinforcing the relevance of understanding the framework in non-European
contexts such as Qatar (Harsch, 2026). In learning Arabic, the CEFR serves as a reference
framework that provides descriptions of language competence in a structured, step-by-
step way, with an emphasis on the ability to use language communicatively according to
the learners' competence level (Little, 2020). In addition, the CEFR gives learners a
systematic basis for tracking their language progress, setting realistic learning goals, and
improving spoken communication more effectively (Bonnet, 2020).

Previous studies show that CEFR descriptors can be operationalized for Arabic in
curricula (Muzaffar, 2025). Mohamed (Mohamed, 2023) developed CEFR descriptors
into an Arabic curriculum framework, and Arkan (Arkan, 2026). evaluated listening
activities in Arabic textbooks against CEFR criteria. In Indonesia, bin Abdul Hakim et al.
(Hakim et al., 2024) found that CEFR-based essay writing materials improved students’
writing skills, and Kamal et al. (Kamal et al., 2025) developed CEFR-based kitabah
mugayyadah materials integrated with e-learning. These studies indicate that CEFR-
based Arabic learning is feasible, but they focus on curricula, textbooks, or writing at the
higher education level.

Even though the implementation of CEFR in foreign language learning, including
Arabic, has been widely studied, research on its application for Indonesian diaspora
students is still relatively limited. The diaspora context has different learning
characteristics because learners are in a multilingual environment and deal with
differences between the language used at school, in social settings, and the language being
learned. In transnational Arabic heritage-language education, Amro and Iversen (Amro
& lversen, 2025) show that translanguaging practices are an important dimension of
learners’ multilingual experience. Khaled and Anderson (Khaled & Anderson, 2024)
further highlight that identity and creative processes are central to Arabic heritage-
language learners’ engagement with the language. The role of linguistic and cultural
mediation in learning the host country’s language is highly relevant to diaspora students’
adaptation in Qatar (Pundziuviené et al., 2023). Specifically, studies on CEFR-based
Arabic learning for Indonesian diaspora students in Qatar, especially in additional
learning outside of formal education, are still limited. Therefore, research is needed on
how CEFR principles are applied in teaching Arabic to Indonesian diaspora children in
Qatar.

The Murabbee Arabic class is one of the extra learning options for Indonesian
diaspora students in Qatar. This program offers Arabic learning outside of formal
education, tailored to the needs of students living in an Arabic-speaking environment but
attending schools where the main language of instruction is English. This context makes
Murabbee a relevant space to apply CEFR-based Arabic learning, as the lessons can be
aimed at achieving measurable language competencies that match the students’ skill
levels and communicative needs (Nurfadlilah et al., 2026). This supplementary-learning
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option is also relevant to the Qatari context, where Harb and El Hajj (Harb & EI Hajj,
2024) document the integration of eclecticism and technology in language teaching at
Lusail University.

This study aims to describe the implementation of Arabic language learning based
on the CEFR level Al for Indonesian diaspora students in Qatar, covering planning
(syllabus and lesson plans), selection of teaching materials and content, the
implementation of media and communicative methods, assessment based on Al
competency achievements, as well as linguistic, motivational, and learning environment
challenges.

Method

This study used a qualitative method with an online, field-based descriptive
approach, aiming to provide an in-depth depiction of Arabic language learning based on
the CEFR as it occurs in real-life contexts. This approach was chosen because it allows
the researcher to understand the learning process, student experiences, and the dynamics
of CEFR implementation in a holistic and contextual way (Hanyfah et al., 2022).

Research Object and Subject

The object of this study is CEFR-based Arabic language learning integrated into Murabee
Arabic language classes, focusing on learning planning, teaching materials, media,
methods, and their implementation in the learning process. The sunjects were five
Indonesian diaspora students, aged 8-11 years.
All subjects have participated in Arabic language learning for approximately eight
months at the Murabbee Arabic language course and came from international elementary
school backgrounds.

ResearchFocus

Operationally, the research focus was described in several main aspects: lesson planning,
teaching materials and learning content, learning media and methods, learning
assessment, and implementation challenges.

Data Collection Techniques

Data were collected through four main techniques:
1. Initial diagnostic assessment is used to map students' Arabic language abilities
based on the EFR Al competency characteristics. The assessment covers listening,
speaking, reading, and writing skills and is used as a basis for determining the appropriate
learning level.
2. Observation is conducted online to monitor the Arabic learning process,
including lesson planning and implementation, the use of teaching materials, media, and
methods, student activities, and the execution of assessments related to CEFR A1l.
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3. Semi-structured interviews are conducted with students and Arabic tutors to
gather information about learning experiences, perceptions of CEFR Al-based learning,
the use of materials and media, as well as linguistic, motivational, and learning
environment challenges.

4. Documentation includes the syllabus, lesson plans/teaching modules, learning
materials, teaching media, assessment instruments, and records of learning activities used
during the learning process.

Data Analysis Technique

The data were analyzed qualitatively in a descriptive way through the stages of
data condensation, data presentation, and drawing and verifying conclusions. Data
condensation was done by selecting, focusing, and grouping the data based on five
research aspects, namely lesson planning, teaching materials and content, media and
methods, assessment, and implementation challenges. The data were then presented in
the form of narratives, tables, and matrices to find patterns and connections among the
findings. Conclusions were then drawn and verified by comparing the results of
observations, interviews, diagnostic assessments, and documentation (Moura et al.,
2023).

Data Validity

Data validity refers to the trustworthiness criteria by Lincoln and Guba, which include
credibility, transferability, dependability, and confirmability. These include(Enworo,
2023):

1. Credibility is ensured through triangulation by comparing data from diagnostic
assessments, observations, interviews, and documentation(Creswell & Poth, 2026).
Member checking is done by confirming the researcher’s interpretation of the results with
the Arabic tutor.

2. Transferability is maintained by providing detailed descriptions of the students'
characteristics, online learning context, international education environment, and the
implementation of learning(Ali, 2023).

3. Dependability is achieved by systematically recording all stages of the research,
from data collection and the analysis process to research decision-making (Marian
Carcary, 2021).

4. Confirmability is carried out by maintaining traceability between field data,
analysis results, and research findings through documentation and audit trails (Bingham,
2023).

Research Stages

This research was conducted in four stages. (1) The preparation stage included
problem formulation, determining the research focus, developing a conceptual
framework, reviewing literature on the CEFR and Arabic language learning, as well as
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developing research instruments. (2) The pre-research stage included initial observation,
preliminary interviews with tutors and students, and diagnostic assessment of listening,
speaking, reading, and writing skills based on the CEFR A1l descriptors, which served as
the basis for determining the learning level and developing learning tools. (3) The
implementation stage included CEFR Al-based Arabic language learning using syllabus
and lesson plans, where data were collected through observation, interviews, assessments,
and documentation. (4) The analysis and reporting stage included data condensation, data
presentation, drawing conclusions and verification, as well as testing reliability through
triangulation, member checking, and audit trails, ending with the compilation of the
findings and discussion.

Results and Discussion

Profile and Initial Abilities of Learners

Murabbee is one of the start-up learning institutions based in Qatar. The target
learners at Murabbee are focused on Indonesian children living in Qatar as well as in other
Gulf countries like Oman and the United Arab Emirates. The five research subjects
consisted of six Indonesian diaspora students who participated in Arabic language
learning for children in Murabbee's online classes. These students had been learning
Arabic at Murabbee for about eight months. The research subjects included 2 female
students and 3 male students, aged between 8 and 11 years.

All the students received their primary education at international schools, where
English is the main language of instruction. This shows that the diaspora students are in
a multilingual environment, with English dominating formal education, Arabic
commonly used in social settings in Qatar, and Indonesian used at home.

Before starting CEFR Al-based Arabic learning, a diagnostic assessment was
conducted to find out the students' initial abilities in the four language skills (listening,
speaking, reading, writing) according to the characteristics of level ALl. This assessment
also aims to see how well students can use Arabic in simple communication situations.

Table 1. Profile and Initial Diagnostic Assessment Results of Students

Student Age Listening Speaking Reading Writing Level
P1 8 Able to Having Having Able Ara
understand limitations  in | limitations in | to write | bic for
simple introducing reading simple | identity with | beginners
instructions oneself in | words the help of a | or children
with help Arabic tutor (A1)
P2 8 Having Having Able Ara
) limitations  in | limitations in | to write | bic for
Slightly . . o N . .
answering basic | reading simple | identity with | beginners
understands . .
) guestions words the help of a | or children
simple
tutor (A1)
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expressions in a
familiar context

P3 9 Able to Able to Able to Has Ara
understand have simple | read short | limitations in | bic for
simple dialogues with | phrases writing beginners
instructions and | help identity or children
guestions with (A1)
help

P4 9 Able to Able to Able to Able Ara
understand introduce read simple | to write | bic for
basic oneself with | texts simple beginners
information simple sentences or children
presented sentences (A1)
slowly

P5 11 Able to Able to Able to Able Ara
understand do a simple | read simple | to write | bic for
information introduction texts slowly simple beginners
with limited | with help sentences or children
vocabulary (A1)

The initial diagnostic assessment showed that all five students are at the beginner
level, with varying abilities across the four skills. Generally, students can understand
simple instructions and expressions in familiar contexts, but still need support like
examples, slower explanations, or guidance from the tutor, especially in speaking and
writing, while their reading skills range from simple words to short texts at a still limited
pace.

CEFR-Based Arabic Learning Planning

CEFR Al-based learning planning is prepared based on the results of initial
diagnostic assessments, which show that the students are at a beginner level. This
mapping serves as the basis for determining the level, goals, materials, activities, and
forms of assessment, which are put into two tools: the syllabus and the lesson plan. Both
have different functions but are connected in translating CEFR ALl into learning practice.
Syllabus as a General Framework for Learning

A syllabus serves as a general guide for organizing learning for a semester or a
program. Its components include the CEFR level, learning objectives, targeted
competencies, core materials, activities, and overall forms of assessment. The materials
and activities are arranged progressively, from simple language skills to basic
communication according to the Al descriptors. Topics are tailored to the characteristics
of the students as Indonesian diaspora in Qatar, so the materials focus not only on
vocabulary and language structures but also on everyday communication situations like
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personal identity, family, and local environment. In this way, the syllabus acts as a big-
picture map that turns A1 competencies into a series of materials and learning goals for a
period.
Lesson Plan (RPP) as an Operational Learning Tool

The lesson plan outlines the syllabus framework into operational activities for
each meeting, including competency standards, basic competencies, indicators, materials,
methods, media, activity steps, and detailed assessments. Indicators are formulated based
on what students can do after learning (learning outcome), not just the material they
should master. At the Al level, the goals focus on understanding and using simple
expressions in familiar situations, such as following instructions, introducing oneself,
giving personal information, asking and answering simple questions, and using everyday
vocabulary in the surroundings.
For example, in a lesson plan about introducing oneself, the Al descriptor translates to
the ability to state one’s name, age, origin, and simple personal information. The activities
include sample dialogues, vocabulary exercises, Q&A, and paired introduction practice,
with assessment based on the ability to use these expressions orally in simple situations.
The Link Between CEFR Descriptors and Lesson Planning

In both the syllabus and lesson plans, the CEFR Al descriptor serves as a reference
to translate general competencies into specific observable skills, following this flow:
CEFR level — descriptor — learning objectives — activities — assessment. Assessment
is planned from this stage, not just to measure mastery of the material, but to check the
achievement of skills according to the Al descriptor. The form is adjusted to the skill:
understanding instructions (listening), responding to simple questions (speaking),
understanding short texts (reading), and writing personal information or simple sentences
(writing).
CEFR A1-Based planning therefore does not stop at mentioning the level in the syllabus
and lesson plans, but is reflected in the connection between diagnostic assessment, level
determination, objectives, descriptors, material, activities, and assessment. The syllabus
and lesson plans serve as documentary evidence that CEFR principles are translated into
planning before being implemented in the classroom.

Table 2. CEFR Al Mapping Table in the Syllabus and Lesson Plans

Level CEFR Al

1. Listening: able to understand simple instructions, questions, and

information in familiar situations.

2. Speaking: able to use simple expressions to introduce oneself and

Learning engage in basic communication.

Indicators 3. Reading: able to understand simple words, phrases, and short texts on

familiar topics.

4. Writing: able to write personal information, words, phrases, and

simple s
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entences.

1. Listening: Learners are able to understand simple expressions,
instructions, and information delivered clearly and related to familiar situations.

2. Speaking: Learners are able to use simple expressions to introduce
themselves, answer basic questions, and engage in simple communication in

Descriptors familiar situations.

Materials

Activities

Media

Method

Assessment .

3. Reading: Learners are able to understand words, phrases, and short
texts related to information and familiar situations.

4. Writing: Learners are able to write personal information, words,
phrases, and simple sentences about familiar matters.

Basic Greetings & Introductions, Identity & Family, School
Environment (Descriptive), Personal Information (Numbers & Age), Time
Information, Simple Daily Routines, Environmental Description (Home), Daily
Needs, Interests & Preferences, Weather & Natural Environment, Object
Description (Colors), Physical Description (Body Parts), Simple Transactions,
Diaspora Contextualization & Application, Summative Evaluation.

1. Listening: Listening to and understanding simple instructions,
questions, dialogues, and information in familiar situations.

2. Speaking: Engaging in question-and-answer, self-introduction,
simple dialogue, and using everyday expressions.

3. Reading: Reading and understanding simple words, phrases, and short
texts on familiar topics.

4. Writing: Copying, completing, and writing simple words, phrases,
and sentences about oneself and the surrounding environment.

Reading materials (PDF e-book), instructional videos, interactive game
applications, and Google Forms.

Eclectic with a communicative approach, Reading Method, Grammar-
Translation Method, Aural-Oral Method, Role Play
Assessment of listening, speaking, reading, and writing based on Al
indicators

Teaching Materials and Learning Content

The findings show that the teaching materials used in Arabic learning are designed
with reference to the learner's abilities at the CEFR A1l level. The content focuses on using
the language in simple and familiar situations, emphasizing mastery of basic vocabulary,
everyday expressions, and the ability to understand and produce Arabic simply. The
preparation of the materials is not solely oriented toward mastering language elements
(structure and vocabulary), but is directed at the learner's ability to use the language in
basic communication according to the can-do descriptors at the Al level.
Suitability of Material for Al Level
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From the perspective of suitability for the Al level, the learning materials cover
topics that are close to the learners' daily lives, such as greetings and introductions,
personal identity, family, school, numbers and age, days and time, daily activities, home
environment, everyday needs (food and drinks), interests and hobbies, weather, colors,
body parts, simple transactions at markets/restaurants, as well as life in Qatar as a
contextualization chapter. These topics are arranged in chapter order that moves from the
most personal and concrete competencies to descriptive competencies (colors and body
parts are placed close together so they can be combined smoothly, for example, to
describe simple physical features), then functional-transactional competencies, and ends
with contextual integration and evaluation. The importance of aligning listening activities
with CEFR criteria is also emphasized in Arkan’s evaluation of Arabic language teaching
textbooks used in Turkey (Arkan, 2026).

Table 3. Arabic Language Material Description with CEFR Al Standard

Basic greetings Greeting expressions, asking names, short
‘JJL"-‘“J & introductions responses
) 5 Identity & Family member terms, simple possessive
e family pronouns
School . .
i . Names of objects/rooms at school, basic
3 % environment ..
- adjectives
(descriptive)
. Personal
ABY . Numbers 1-100, the structure "I am ...
4 information  (numbers "
el ears old
& age)
5 AR Time Days of the week, simple clock time, times
<l 5 information of day
ikl Simple  dail . - : .
6 . - . P y Daily activities using basic verbs
4e il routines
Environmental . . -
7 it _— Names of rooms/objects, simple adjectives
description (home)
LaLal) . Names of food/drinks, expressions of
8 o Daily needs .. . ) P
Il liking/wanting
Interests & . . . .
9 s Simple expressions of likes/dislikes
preferences
. Weather & Basic weather adjectives (hot, cold, sunny,
10 ikl i . . .
natural environment  rainy) without cause-and-effect explanation
. Object Basic color names, used in simple phrases
11 ol

description (colors) (e.g. "red shirt™, "blue book™)
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Basic body part names, used in simple
my head

12 — descrlptF:zzs(Igg:jy |Oarts)Ehr:1 S.?)S (e.g. "my eyes are beautiful”, *
13 Gl S Simple Buying/ordering with basic sentences,
prkadll 5 transactions numbers & prices
. Diaspora Not a new competency — integrates
14 (i) i contextualization &themes 1-13 into the real-life context of living in
application Qatar
15 Laal ) Summative Measuring the achievement
il evaluation descriptors across all chapters

The material is presented gradually through four stages, namely: (1) introduction
of vocabulary and expressions, (2) understanding meanings, (3) guided practice, and (4)
simple communication practice. These stages are consistent with the learning method
applied, which is an eclectic approach that combines a communicative approach as the
main basis with guided practice in the introduction stage and role play during the
communication application stage. Consequently, the material is adapted not only in terms
of content but also in the delivery method, so that it aligns with the beginner-level
learners' initial abilities.

Material Based on Learners' Needs
From the perspective of learners' needs, the selection of material takes into account the
characteristics of Indonesian diaspora students living in a multilingual environment. The
learners come from international schools where English is predominantly used, while
Arabic is more commonly encountered in the social environment in Qatar. Therefore, the
learning materials are aimed at equipping learners with Arabic language skills that can be
used in simple interactions, especially when communicating with their surroundings.
Contextualization of Materials with Diaspora Life
In addition, the materials are developed with consideration of the context of the life of the
Indonesian diaspora in Qatar. Some learning topics are linked to learners' daily
experiences, such as life at school, family, local environment, activities in Qatar, and
interactions with the community. This contextualization does not add new language
competencies beyond the Al descriptors but serves as a means to apply the competencies
that have already been learned in real situations, making the materials closer to learners'
experiences and giving them opportunities to use Arabic in their everyday lives.
Learning Media and Methods
Learning Media

The learning media used consist of several types, adjusted to language skills and
different learning stages.
Reading materials (PDF e-books): The main media are PDF e-books developed under the
title _k3 8 sLsd (Life in Qatar), arranged according to CEFR A1l standards and the context
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of the Indonesian diaspora in Qatar. Additionally, a supplementary textbook _ls> <o
(Hiwar) volume 1, which has been adapted to CEFR standards, is also used.

Learning videos: For listening and speaking skills, tutors use YouTube videos to
introduce pronunciation, intonation, and natural use of Arabic.

Interactive game apps: At the evaluation stage, Kahoot and Blooket are used as interactive
quiz apps to measure learning outcomes while also providing immediate feedback.
Google Form: In the final test, Google Form was used to support the implementation of
the written test, especially reading and writing skills.

Overall, the choice of this media shows an adjustment between the type of media
and the skills being developed, as well as the learning stage, ranging from material
introduction to evaluation.

Learning Methods The choice of learning methods is adjusted to the language
skills and the material being studied. Reading Method (Tharigah Qira‘ah)
Used as a foundation to train students’ fluency in reading Arabic texts, including correct
pronunciation of letters and smooth reading, while also training general understanding of
the text content. This method is applied before going into deeper sentence structure
analysis.

b.  Grammatical-Translation  Method (Tharigah Qawa'id wa  Tarjamah)
Used to analyze sentence structures in texts through translation activities, combined with
the introduction of simple grammatical rules, such as the difference between
hadza/hadzihi and dzalika/tilka. The rules introduced are limited to the most basic level
according to A1 competence.

C. Aural-Oral Method (Tharigah Sam'iyyah Syafawiyah
Used for listening skills, through YouTube video playback followed by Q&A. This
method trains students’ understanding of sounds and sentence patterns as well as their oral
responses.

d. Eclectic Method with a Communicative Approach
The most commonly used method emphasizes communicative interaction between the
tutor and students as well as among students themselves. It is combined with role-playing
based on dialogues around themes, such as introductions, transactions, or self-
descriptions.

Overall, the tutor applies an eclectic method that combines various approaches
according to language skill needs. Its implementation reflects a shift from controlled
practice to free practice: reading, grammar-translation, and aural-oral methods function
as controlled exercises in the early stages-building fluency, structural accuracy, and
listening comprehension, respectively-while the communicative approach and role-
playing are used during free practice stages. This flow aligns with the principle of Al-
level language learning, which gradually builds competence. A scenario-based learning
framework for Arabic language courses, underscoring the value of contextualized
communicative tasks (Creswell & Poth, 2026; Mohamed, 2025).

Implementation of CEFR Al-Based Arabic Language Learning
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Language Learning Based on CEFR Al The implementation of learning refers to
the syllabus and lesson plans. The results of diagnostic assessments indicating that
students' abilities are at the beginner level serve as the basis for determining objectives,
materials, activities, and assessments. Learning is directed towards the ability to use the
language in simple communication according to the Al level.

Learning Process

Learning happens gradually, starting from providing input and guided practice to
using language in simple communication. Learners get to know vocabulary and
expressions, understand their meanings and language patterns through tutor explanations,
practice in a guided way, and then use them more freely. CEFR Al implementation is
seen in translating descriptors into activities, following the sequence: CEFR Al descriptor
— objectives — materials — activities — assessment.

All four skills are developed in an integrated way. Listening, supported by the aural-oral
method, focuses on understanding instructions, questions, and simple information.
Speaking, through the communicative approach and role play, focuses on introducing
oneself and carrying out basic communication. Reading, supported by the reading and
grammar-translation methods, focuses on fluency and the understanding of words,
phrases, and short texts. Writing focuses on personal information and simple sentences.

Implementation of the Lesson Plan in Learning

The lesson plan (RPP) translates CEFR Al planning into activities for each
meeting by detailing objectives, indicators, materials, methods, media, activity steps, and
assessment. The lesson plan is not merely an administrative document, but an operational
guideline that ensures learning remains aligned with CEFR Al targets.

For example, in the self-introduction lesson, the activities (vocabulary
introduction, sample dialogues, question-and-answer, and paired introduction practice)
were assessed through students’ oral use of the expressions.

3. Tutor and Student Interaction

Learning moves from controlled practice (reading method, grammar-translation,
aural-oral) to more free use of the language (communicative approach and role-playing).
Overall, the implementation shows a connection between diagnostic assessment,
planning, lesson plan execution, activities, interaction, and evaluation. CEFR Al is used
as the target proficiency reference; the syllabus and lesson plans translate it into activities,
and learning is aimed at simple, gradual, and communicative language experiences.

CEFR Al-Based Learning Assessment

Assessment of Arabic language learning based on CEFR Al is carried out to
measure students' achievement of competencies in all four language skills, in accordance
with the indicators formulated in the lesson planning. Assessment is not only used to find
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out mastery of the material, but also to see how well students can use Arabic in simple
communication situations according to the Al descriptors.
Types of Assessment

The types of assessment used in learning consist of five complementary types:
Oral test: measures speaking skills and some listening skills through questions and
answers, dialogue practice, and role-play.
Written test: measures reading and writing skills through writing personal information,
words, phrases, and simple sentences, as well as understanding short texts. At the end of
the program, the written test is conducted via Google Form.
Interactive quizzes (Kahoot and Blooket): used as formative assessments throughout the
learning process to measure vocabulary mastery and understanding of the material for
each theme.
Daily observation: conducted continuously by the tutor to observe students' participation,
responses, and natural use of Arabic in class activities, such as spontaneous Q&A and
interactions during role plays, to complement the picture of student progress beyond
formal test moments.
End-of-Al-level observation (comprehensive test): at the end of the program, an
observation is conducted in the form of giving a comprehensive test designed to measure
the achievement of can-do competencies across all language skills according to the Al
descriptors. The test is developed based on the principle that the CEFR is not just a list of
grammar materials but focuses on the real abilities that students can actually perform with
the language. This orientation is consistent with Alharbi and Sa’ad’s (2026) proposal for
a unified model for measuring Arabic language competence among non-native learners
(Alharbi & Sa’ad, 2026).

The questions are arranged in a composition that covers all skills and language
components, as follows:

Table 4. Test Item Components

Listening 10 Multiple choice/matching

Reading 10 Multiple choice/fill-in

Vocabulary - and 10 Multiple choice/fill-in
Structure

Writing 5 Fill-in/simple production

Speaking 5 Oral test

Total 40

The scope of skills measured in each component is adjusted to the characteristics
of Al, as follows:

Table 5. Component Coverage in Relation to Materials
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Assessment Indicators

Assessment indicators were prepared based on the CEFR Al descriptors and
learning indicators formulated in the learning plan (see the Learning Indicators in Table
2). They were measured through the combination of assessment forms explained above,
with the final Al-level observation serving as a comprehensive instrument that measures
the achievement of all indicators in an integrated manner.

3. Learning Outcomes

The results of the final Al level observation show development compared to the results
of the initial diagnostic assessment. The achievement of students' competencies in each
skill is described as follows:

Table 6. Competency Achievement
Skl AlCompetency Achievement
. Able to understand instructions, questions, expressions, and simple
Listening. . . . .
information delivered clearly in familiar contexts.

Able to introduce oneself, provide personal information, answer basic
Speaking questions, and engage in simple communication using previously learned
expressions.

Able to understand simple vocabulary, phrases, and short texts related
to daily life and familiar situations.

Able to write personal information, words, phrases, and simple
sentences about oneself and the surrounding environment.

Reading

Writing
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These achievements are reflected in everyday learning interactions. In speaking
skills, this ability is evident when students answer questions and provide personal
information directly to the tutor. In writing skills, some students have even been able to
compose short compositions about daily activities, demonstrating the use of vocabulary
and expressions to form sentences, not just memorizing them separately. In listening
skills, the ability to understand the content of Arabic-language learning videos indicates
the effectiveness of audiovisual media in providing language exposure contextually.
As supporting data, the final test results through Google Forms show a range of student
scores between 8095, particularly in reading and writing skills. These figures strengthen
the qualitative description above through triangulation of techniques but are positioned
as supplementary data, not evidence of a causal relationship between the implementation
of the CEFR and the improvement of students’ Arabic language skills.

Compared to the initial conditions where several students still showed limitations
in introducing themselves, answering basic questions, or reading simple words, the final
achievements show that all students have reached the basic competencies in all four skills
according to the Al descriptor. Overall, these findings reinforce that the implementation
of CEFR Al provides a clear framework for guiding learning towards concrete and
measurable language competence, while also allowing tutors to adjust instruction
according to the characteristics and needs of diaspora children in a multilingual
environment.

Challenges in the Implementation of CEFR Al-Based Arabic Language Learning

The implementation of CEFR Al-based Arabic learning for Indonesian diaspora
children in Qatar takes place in a multilingual environment: Indonesian at home, English
at international schools, and Arabic in social settings. This situation brings up three
challenges: linguistic, motivational, and learning environment.

Linguistic Challenges.

The most prominent challenge is reading skills. Based on interviews with tutors,
some students still have difficulty reading Arabic texts fluently, which aligns with the
variation in abilities shown in the initial diagnostic assessment (Table 1). This difficulty
affects understanding unfamiliar texts and pronunciation, as students are more used to
English. Tutors tackle this by encouraging repeated reading through the reading method
(tharigah qgira’ah), still asking students to read even if they stumble, and providing extra
exercises outside regular sessions. Tutors also use English sparingly as a comprehension
bridge, for example, when explaining simple nahw structures through the grammar-
translation method, but not as a learning goal.

Motivational Challenges

Students aged 8-11 get bored easily if the learning is monotonous, so it's important
to use strategies that are communicative and actively involve them. The tutor uses
learning videos (aural-oral), dialogues and role-play, as well as interactive quizzes like
Kahoot and Blooket, which serve both as evaluation and a way to keep them engaged.
Also, Arabic is not always dominant in their daily life since English is used more often.
Therefore, the material is contextualized through the theme of Life in Qatar to make the
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learning goals feel meaningful. The CEFR-aligned culturally immersive tasks
significantly improved Arabic learners’ speaking fluency and pragmatic appropriateness,
reinforcing the value of connecting language instruction to learners’ real-life contexts
(Boulaares, 2025).

Learning Environment Challenges Being in an Arabic-speaking country doesn't
automatically make Arabic the dominant language in students' activities, since English is
strong in formal education and Indonesian at home. Their previous schools (Mesaieed
International School, Amjad International Academy, Alpha Cambridge School, and
Pakistan School Nizwa) also don't have a uniform standard for Arabic learning yet.
Murabbee's extra classes fill this gap with a systematic and gradual approach, using CEFR
Al as the framework to determine competence levels and learning stages (Abourehab,
2025).

Overall, these three challenges don't hinder learning, but they show that applying
CEFR Al in a diaspora context requires adjustments in media, supporting languages,
practice intensity, and communication context. For children in the diaspora, CEFR isn't
just a proficiency level standard, but also a reference for designing learning that's
contextual, gradual, and responsive to students' needs in a multilingual environment.

Conclusion
This study shows that CEFR A1 can serve as a coherent framework for learning

additional Arabic for Indonesian diaspora students in Qatar. Diagnostic assessments
placed all five students at the Al level with varying abilities across the four skills, in a
multilingual environment: English dominates formal education, Arabic is used in social
settings, and Indonesian is used at home. CEFR A1 descriptors are consistently translated
into the syllabus, lesson plans (RPP), learning objectives, activities, and assessments. The
material, consisting of 15 chapters, moves from personal and concrete topics to
descriptive, functional-transactional, and contextual topics, and is contextualized through
themes of life in Qatar. The learning is supported by e-books, videos, interactive quizzes,
and Google Forms, and is delivered through an eclectic method that moves from
controlled exercises (reading method, grammar-translation, and aural-oral) to free
practice (communicative approach and role-playing). By the end of the program, all
students reached the basic competencies in all four skills, although these results are
descriptive and don't show a causal link between the implementation of CEFR and the
improvement of students' abilities.

The linguistic challenges, motivation, and learning environment that arose didn’t
hinder the teaching process. These challenges were addressed through repeated reading
habits, limited use of supporting language, varied and interactive activities, and step-by-
step, contextual delivery of the material. This shows that in the context of the diaspora,
the CEFR not only serves as a proficiency standard but also as a foundation for designing
learning that is measurable, contextual, and responsive to learners’ multilingual
characteristics. The Murabbee classroom model can therefore be relevant for Indonesian
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diaspora communities in other Arab countries. Since this study only involved five
students at one level, future research should include a larger sample, higher CEFR levels,
and designs that allow for stronger conclusions about learning effectiveness.
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