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Abstract

This study aims to examine the implementation of the communicative approach in Arabic
language teaching and its contribution to developing maharah al-istima’ (listening skills)
and maharah al-kalam (speaking skills) among santri at the Ittihadul Bayan Islamic
Boarding School. A qualitative case study design was employed to explore the
instructional practices, interaction patterns, and contextual factors shaping the integration
of receptive and productive language skills within the pesantren environment. Data were
collected through classroom observations, in-depth interviews with teachers and santri,
documentation, and assessments of students’ performance in listening and speaking
activities. The data were analyzed using the Miles, Huberman, and Saldafa framework,
which involved data condensation, data display, and conclusion drawing, with source and
method triangulation and member checking to strengthen data credibility. The findings
reveal that the communicative approach is implemented through thematic dialogues, role-
play, language games, communicative drills, information-gap activities, and context-
based interactions. These practices provide meaningful opportunities for santri to
comprehend spoken Arabic, respond appropriately, express ideas, and participate in
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spontaneous conversations. The findings also indicate improvements in speaking fluency,
listening comprehension, self-confidence, and the consistency of Arabic use in daily
interactions. However, implementation is constrained by variations in students’ initial
language proficiency, limited audio-learning resources, and inconsistent participation in
the Arabic-speaking environment. These challenges are addressed through differentiated
instruction, accessible technological resources, peer support, and daily muhadatsah
activities. This study highlights the importance of integrating listening input and speaking
output through contextualized communicative activities supported by a consistent
language environment. The findings provide practical insights for developing adaptive
Arabic language instruction in Islamic boarding schools and offer a basis for further
research using quantitative and comparative designs to examine learning outcomes across
different pesantren contexts.

Keywords: Communicative approach, Language skills, Listening skills, Speaking skills,
Islamic boarding school.

Introduction

Arabic language instruction in Indonesia has undergone significant developments
across madrasahs and Islamic boarding schools. Nevertheless, teaching practices in many
institutions remain strongly influenced by traditional approaches that emphasize
grammatical rules (qawa‘id) and text translation (Azisi dan Badri 2024). Although these
approaches contribute to students’ understanding of Arabic linguistic structures, they
often provide limited opportunities for learners to use the language in meaningful
communicative situations. Consequently, students tend to occupy a relatively passive role
in the learning process, with greater attention directed toward linguistic knowledge than
practical communication (Samandarov 2023). This condition can also be observed in
various Salafi and Khalafi Islamic boarding schools, where students may acquire
knowledge of Arabic grammar without developing equivalent competence in oral
communication. Such circumstances indicate the need to reconsider instructional
practices and establish a stronger connection between linguistic knowledge and the ability
to use Arabic in everyday interactions (Ulya, Astina, dan El Qorny 2022).

Arabic language instruction in many Islamic boarding schools continues to prioritize
the reading of classical Islamic texts and the study of grammatical and morphological
structures (Haryanto, Nafiuddin, dan Huda 2025). While these practices remain important
for understanding religious literature, their dominance can restrict the development of
practical language competencies, particularly maharah al-istima’ (listening skills) and
maharah al-kalam (speaking skills). Classroom activities frequently emphasize mufradat
memorization, grammatical explanations, and translation exercises, whereas
opportunities for spontaneous conversation and interactive language practice remain
limited (Setyaki dkk. 2023). This imbalance creates a distinction between students’
knowledge of Arabic and their ability to understand and produce spoken language in
actual communicative situations. Consequently, prolonged exposure to Arabic instruction
does not necessarily result in proportional development of communicative competence.
This problem reflects a pedagogical gap between the intended objectives of Arabic
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language education, which include effective communication, and instructional practices
that predominantly emphasize linguistic knowledge (Azisi dan Badri 2024).

In response to these challenges, developments in foreign language pedagogy have
encouraged the adoption of the Communicative Approach, commonly known as
Communicative Language Teaching (CLT), as an alternative to predominantly form-
oriented instruction (Samandarov 2023). CLT views language as a means of expressing
meaning and establishing communication within specific social contexts. Its instructional
principles emphasize meaningful interaction, the negotiation of meaning, learner
participation, and the development of communicative competence rather than the
exclusive mastery of grammatical structures (Shahi 2022). Previous research has
demonstrated the relevance of communicative activities, including dialogues, role-
playing, collaborative learning, and classroom interaction, in providing opportunities for
learners to develop listening comprehension and oral communication (Tashkent Railway
Engineering Institute dan Mirakhmedova 2020). These activities allow students to
connect language input with meaningful responses and practice using linguistic
expressions in contextual situations. Therefore, the communicative approach offers a
relevant pedagogical framework for integrating receptive and productive language skills,
particularly listening and speaking, within Arabic language instruction (Shahi 2022).

The application of the communicative approach is particularly relevant to Islamic
boarding schools because Arabic occupies an important position in both religious learning
and students’ daily interactions (Irfan 2022). Unlike learning environments that restrict
language practice to scheduled classroom sessions, pesantren provide opportunities for
communication through interactions among santri, teachers, and the wider educational
community. This environment creates potential for developing communicative
competence through continuous exposure to Arabic in different social and instructional
situations. Such competence involves not only understanding spoken messages and
producing grammatically appropriate utterances but also selecting expressions that
correspond to communicative purposes and social contexts (Chalisyah dkk. 2023).
Accordingly, the integration of the four language skills, namely listening, speaking,
reading, and writing, becomes an important consideration in designing comprehensive
Arabic language instruction. Within this integration, listening and speaking have a
particularly close relationship because understanding spoken language provides the
linguistic input necessary for producing meaningful oral responses (Irfan 2022).

The Ittihadul Bayan Islamic Boarding School represents an educational context in
which the development of Arabic language instruction is directed toward more practical
and communicative activities. Rather than concentrating exclusively on grammatical
explanations, the institution incorporates opportunities for language use into students’
learning activities and everyday interactions (Sahana Anggian dkk. 2023). These
practices include muhadatsah sessions, audio-based listening exercises, role-playing,
spontaneous conversations, group discussions, and the use of Arabic in informal
activities, including deliberations and khitabah. From a pedagogical perspective, these
activities provide opportunities for students to receive spoken-language input, interpret
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messages, formulate responses, and practice oral expression in different communicative
situations. The combination of structured classroom activities and informal language
practice also illustrates how the pesantren environment can support the development of
receptive and productive language competencies. Previous discussions of Arabic
language learning activities further emphasize the importance of creating opportunities
for active participation and contextual language use in developing students’
communicative abilities (Muflihah, Sholehan, dan Baihaqi 2024).

Despite these opportunities, the implementation of the communicative approach in
Islamic boarding schools is not free from pedagogical and institutional constraints
(Shamsiddin 2025). Differences in students’ initial Arabic proficiency may create
difficulties in organizing communicative activities that accommodate learners with
varying levels of competence. Limited audio-visual learning resources can also restrict
students’ exposure to diverse spoken-language models, particularly in listening
instruction. Furthermore, the continued reliance of some teachers on conventional
teaching practices and students’ fear of making linguistic mistakes may reduce active
participation in Arabic communication (Zhong, Feng, dan Xu 2024). These challenges
suggest that the successful implementation of CLT requires more than the introduction of
interactive classroom activities. It also requires instructional adjustments that consider
students’ linguistic backgrounds, the availability of learning resources, teachers’
pedagogical readiness, and the consistency of the language environment. Therefore,
differentiated instruction, accessible technological resources, supportive classroom
interaction, and structured daily communication activities can serve as complementary
strategies for addressing these constraints (Suryanto dan Nikmatillah 2020).

Previous studies have examined the application of communicative approaches in
language education, particularly in formal educational institutions. However, the specific
dynamics of CLT implementation in Islamic boarding schools require further
investigation (Rahmah dan Ammar 2026). This distinction is important because pesantren
possess institutional characteristics that differ from conventional schools, including
residential learning arrangements, intensive interactions between students and teachers,
and established patterns of discipline and communal activities. These characteristics
provide opportunities for sustained language exposure beyond formal classroom
instruction and may support the integration of communicative activities into students’
daily routines (Pemberton 2024). Nevertheless, the existence of a language-rich
environment does not automatically ensure the development of communicative
competence. The relationship between institutional language practices, instructional
strategies, and the development of individual language skills needs to be examined within
its actual educational context. Accordingly, this study addresses the contextual and
pedagogical gap by investigating how the communicative approach is implemented at the
Ittihadul Bayan Islamic Boarding School, particularly in relation to the integration of
listening and speaking activities. Its contribution lies in providing an institution-specific
account of communicative Arabic language instruction within the distinctive learning
environment of an Islamic boarding school.
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The development of maharah al-istima’ and maharah al-kalam constitutes a central
concern in this study because both skills are closely connected in the process of oral
communication. Listening enables learners to recognize linguistic expressions, interpret
spoken messages, and understand the communicative intentions of other speakers.
Speaking, in turn, enables learners to respond, convey ideas, and participate in
interpersonal interaction. However, these competencies may remain underdeveloped
when instruction focuses predominantly on theoretical knowledge without providing
sufficient opportunities for listening exposure, authentic conversation, and constructive
feedback (Khalikova Latofat Uktamovn dkk. 2026). The communicative approach
provides a conceptual basis for addressing this issue by connecting language input and
output through meaningful and interconnected learning activities. Rather than treating
listening, speaking, reading, and writing as isolated competencies, this approach
encourages their integration within a coherent instructional process (Wahyuni, Ritonga,
dan Afrianti 2023). In this regard, examining the relationship between communicative
learning activities and the development of listening and speaking skills is essential for
understanding how CLT operates within the specific conditions of Islamic boarding
school education.

Based on this discussion, the present study aims to examine the implementation of
the communicative approach in Arabic language teaching at the Ittihadul Bayan Islamic
Boarding School, identify the instructional practices used to integrate language skills, and
analyze their contribution to the development of students’ maharah al-istima’ (listening
skills) and maharah al-kalam (speaking skills). It also explores the challenges encountered
during implementation and the strategies employed to address them. By focusing on the
relationship between classroom instruction, communicative activities, and the pesantren
language environment, this study seeks to provide a contextual understanding of how
receptive and productive language skills can be developed through communicative
pedagogy. The findings are expected to contribute to the development of Arabic language
teaching theory and practice, particularly in Islamic boarding schools, while providing
practical insights for teachers and educational institutions seeking to design more
adaptive, interactive, and contextually relevant communicative learning activities.

Method

This study employed a qualitative research approach with a case study design to
obtain an in-depth understanding of the implementation of the communicative approach
in Arabic language instruction at the Ittihadul Bayan Islamic Boarding School (Fiantika
dkk. 2022). This design was selected because the study focused not only on identifying
teaching activities but also on examining how communicative learning practices operate
within their actual educational and social context. A case study enables the researcher to
investigate the interactions among teachers, students, and the surrounding language
environment as an interconnected phenomenon (Kayi-Aydar 2026).

It also provides an opportunity to examine how maharah al-istima’ (listening
skills) and maharah al-kalam (speaking skills) are integrated into classroom instruction
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and daily Arabic communication. Unlike approaches that primarily measure learning
outcomes through numerical indicators, this qualitative design emphasizes instructional
processes, participants’ experiences, and contextual factors that shape language learning.
The research was conducted at the Ittihadul Bayan Islamic Boarding School and involved
Arabic language teachers (ustadz), students participating in Arabic language learning, and
relevant instructional documents. Informants were selected through purposive sampling
based on their direct involvement, knowledge, and experience in implementing
communicative language learning (Rita Kumala Sari 2023). This selection ensured that
the collected data were relevant to the research objectives and reflected the perspectives
of participants who experienced the learning process directly.

Data were collected through three primary techniques: direct observation, in-depth
interviews, and document analysis (Morse dan Field 1996). These techniques were
selected to capture different dimensions of communicative language learning and to
reduce dependence on a single source of information. Participant observation focused on
examining the implementation of the communicative approach, patterns of oral
interaction, teaching strategies, and the integration of maharah al-istima’ and maharah al-
kalam during classroom instruction and language-related activities within the pesantren
environment. Semi-structured interviews were conducted with ustadz, santri, and
language program administrators to explore their experiences, perceptions, and
challenges in implementing communicative learning. This interview format allowed the
researcher to maintain consistency in the main research topics while providing flexibility
to investigate issues that emerged during the conversations. Document analysis covered
instructional materials, activity reports, audiovisual recordings, and photographs of
language-learning activities. These documents were examined to identify evidence of
instructional planning and learning practices and to compare documented activities with
the information obtained through observation and interviews (Makbul 2021).

The combination of these techniques enabled the researcher to examine both the
implementation of communicative activities and the perspectives of those involved. It
also addressed a methodological limitation that may arise when studies rely
predominantly on interviews or classroom observations without examining supporting
instructional documents. Thus, the use of multiple data collection techniques provided a
broader empirical basis for interpreting the integration of listening and speaking skills.

The collected data were analyzed using the framework developed by Miles,
Huberman, and Saldafia, which comprises three interconnected stages: data condensation,
data display, and conclusion drawing and verification (Onwuegbuzie dan Leech 2007).
The framework was selected because it supports systematic analysis of qualitative data
while allowing the researcher to identify patterns and relationships across different data
sources. During data condensation, information from observations, interviews, and
documents was selected, organized, coded, and categorized according to the research
objectives. The main analytical categories included the implementation of
Communicative Language Teaching (CLT), the integration of maharah al-istima’ and
maharah al-kalam, and the factors influencing santri’s communicative competence. This
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stage helped distinguish data directly relevant to the research questions from information
that did not contribute to the analysis. During data display, the categorized findings were
organized into thematic descriptions and examined in relation to one another. This process
enabled the researcher to identify recurring patterns, similarities, differences, and
relationships among instructional practices and participants’ experiences (Bergaus 2015).

In the final stage, conclusions were developed inductively and continuously
verified by comparing emerging interpretations with the collected evidence
(Onwuegbuzie dan Leech 2007). The analysis therefore did not treat each data source as
an isolated account. Instead, it examined the convergence and divergence of evidence to
produce a contextual interpretation of how listening and speaking activities were
integrated. Compared with analyses that report descriptive findings without explicitly
connecting them to analytical categories, this procedure provides a clearer relationship
between the research questions, data organization, and interpretation. It also allows the
researcher to identify inconsistencies in the evidence rather than assuming that all
participants experienced communicative learning in the same way.

To establish data trustworthiness, this study applied source triangulation,
methodological triangulation, and time triangulation. These procedures were used to
examine the consistency of information and strengthen the credibility of the
interpretations. Source triangulation involved comparing information obtained from
Arabic language teachers, santri, and instructional documents to identify areas of
agreement and differences in their accounts of communicative language learning.
Methodological triangulation was conducted by comparing findings from observations,
interviews, and document analysis.

This comparison helped determine whether the reported instructional practices
were also evident in classroom activities and supporting documents. Time triangulation
involved collecting data on different occasions and under varying learning conditions to
examine whether the observed patterns remained consistent over time. In addition,
member checking was conducted by presenting the researcher’s interpretations to
informants and asking them to verify whether those interpretations corresponded with
their actual experiences. The use of these procedures was important because each data
collection technique had particular limitations. Interviews primarily represented
participants’ accounts, observations captured activities within specific situations, and
documents reflected the information recorded or preserved by the institution. Comparing
these sources helped reduce the risk of relying on partial or unverified interpretations.
This approach also provided a more comprehensive examination of communicative
language learning than a single-method investigation could offer. Collectively,
triangulation and member checking strengthened the credibility and trustworthiness of
the findings while ensuring that the conclusions remained grounded in the empirical
conditions of the research setting.
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Results and Discussion

Application of the Communicative Approach

The findings indicate that the communicative approach is implemented in Arabic
language instruction at the Ittihadul Bayan Islamic Boarding School through various
forms of oral interaction between teachers and students. Classroom observations reveal
that teachers prioritize direct communication activities, including two-way conversations,
contextual dialogues, role-playing, and structured discussions (Cummins 2025). These
activities provide students with opportunities to use Arabic for exchanging information,
expressing ideas, and responding to different communicative situations. This finding
reflects the central principle of Communicative Language Teaching (CLT), which views
meaningful interaction as an essential component of language acquisition. The emphasis
on classroom communication also demonstrates that students do not merely receive
linguistic explanations but actively participate in constructing meaning through language
use. Furthermore, oral practice extends beyond formal instruction through the
implementation of bi’ah lughawiyyah (language environment), which encourages
students to use Arabic in their daily interactions (Hamdi 2025).

This finding is particularly relevant to the pesantren context because the language
environment provides opportunities to reinforce classroom learning through continuous
social interaction. The relationship between classroom activities and daily
communication suggests that the implementation of CLT depends not only on teachers’
instructional strategies but also on the availability of an environment that supports regular
target-language use. Thus, the findings extend the discussion of CLT by showing how
structured classroom interaction and informal language practices can complement each
other in an Islamic boarding school.

Furthermore, the findings indicate that Arabic instruction emphasizes the practical
use of language in meaningful contexts rather than focusing exclusively on the mastery
of nahwu and sharaf rules (S dkk. 2026). Teachers introduce functional expressions, such
as at-ta‘aruf (introductions), al-isti’dzan (asking permission), and at-talab (making
requests), to help students communicate according to specific purposes and situations.
This instructional practice is consistent with the perspective of Larsen-Freeman and
Richards, which emphasizes communicative competence and the ability to convey
meaning effectively rather than treating grammatical accuracy as the sole objective of
language learning (Prayudha.S dan Pradana 2023).

The findings suggest that grammatical knowledge remains relevant, but teachers
place greater emphasis on helping students apply linguistic knowledge in actual
communication. Students are encouraged to understand utterances, select appropriate
expressions, respond to their interlocutors, and construct sentences based on
communicative needs. This approach provides a practical connection between language
knowledge and language performance. Compared with instruction that separates
grammatical explanation from communicative practice, the observed activities create
opportunities for students to use vocabulary and grammatical structures within
meaningful interactions. In the context of Arabic learning at the pesantren, this practice
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is important because students need to understand Arabic expressions and use them
appropriately in both educational and everyday situations. Therefore, the findings support
the view that communicative competence develops through the integration of linguistic
knowledge, contextual understanding, and active language use.

The application of the communicative approach is also reflected in the use of task-
based learning activities in Arabic instruction (Sholeh 2020). Teachers organize
communicative tasks such as listening to instructions for performing an activity,
describing pictures, delivering oral reports, and participating in simple intergroup
communication projects (Fitriani 2023). These activities require students to process
spoken information and produce oral responses to complete particular communicative
purposes. This relationship illustrates the integration of maharah al-istima’ and maharah
al-kalam, in which listening functions as a source of information and speaking enables
students to respond, explain, and exchange meaning. Observational findings indicate that
these activities encourage student participation, provide opportunities for oral practice,
and create learning situations that resemble everyday communication. These findings are
consistent with the principles of Task-Based Language Teaching (TBLT), which places
purposeful task completion at the center of language learning.

However, the findings also indicate that the value of these activities does not lie
solely in completing assigned tasks. Their contribution depends on how teachers connect
listening input, student responses, and opportunities for interaction. This distinction
highlights the importance of designing tasks that require students to understand spoken
messages and respond meaningfully, rather than merely perform mechanical exercises. In
comparison with learning activities that practice listening and speaking separately, the
observed task-based activities provide a more integrated learning experience.
Accordingly, the findings demonstrate that task-based activities can serve as a practical
means of implementing communicative principles in the pesantren environment,
particularly when teachers connect classroom tasks with students’ everyday
communication needs.

Integrating Maharah al-Istima’ and Maharah al-Kalam

The findings indicate that listening and speaking skills are integrated into Arabic
language instruction at the Ittihadul Bayan Islamic Boarding School through
systematically planned communicative strategies that promote the practical use of
language in students’ daily lives (Aly, Maskud, dan Indrianto 2026). One of the primary
strategies employed by teachers is the use of thematic dialogues designed to address
students’ communication needs. These dialogues cover common situations, including
self-introductions, requesting permission, asking about others’ well-being, and seeking
assistance. Through these activities, students develop the ability to comprehend spoken
Arabic within meaningful contexts and respond appropriately. This practice reflects the
principles of Communicative Language Teaching (CLT), which views language as a
means of social interaction and emphasizes the negotiation of meaning in communication
(Triani 2026). By integrating context-based dialogues, students not only learn sentence
patterns but also the pragmatic functions of each utterance they practice.
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Listening comprehension is further developed through activities that involve
audio recordings, teacher-led narration, and presentations delivered by fellow students.
The findings identify the Arabic khutbah program, conducted every Monday evening, as
an important source of spoken-language input that supports students’ listening
development. Moreover, the requirement to use Arabic in daily interactions creates an
immersive linguistic environment, exposing students to a wide range of expressions and
language structures. These practices are consistent with Krashen’s theory of second-
language acquisition, which highlights the role of comprehensible input in facilitating
language development, particularly listening comprehension (Yudhiantara dan
Syihabuddin 2023). With continuous and meaningful exposure, the process of Arabic
language acquisition occurs naturally and supports the integration of listening and
speaking.

Another key strategy is the use of role-playing activities that simulate authentic
everyday situations, including conversations in markets, dormitories, mosques, boarding
school kitchens, and other familiar settings. These activities encourage students to use
Arabic spontaneously and creatively while strengthening the connection between
listening input (istima’) and spoken output (kalam). Furthermore, the compulsory use of
Arabic throughout the pesantren environment, enforced by the Mudir Ma’had Ittihadul
Bayan, TGH. Hamdi, serves as an important factor in promoting language discipline. The
application of ta‘zir (disciplinary sanctions) for students who violate the language rules
further reinforces compliance with the Arabic-speaking policy (Hamdi 2025). Although
regulatory in nature, this policy has proven effective in fostering a strong, focused, and
consistent culture of oral communication. This provides conditions conducive to the
simultaneous integration of istima’ and kalam in various interactions.

Furthermore, the learning process incorporates communicative drills that focus on
developing meaningful language use and conversational fluency rather than relying solely
on mechanical repetition. Teachers provide exercises involving the repetition and practice
of expressions and sentence patterns within specific communicative contexts, helping
students develop the ability to respond naturally and spontaneously. This approach
reflects the principle of meaning-focused practice in communicative language teaching,
which emphasizes purposeful language use as a means of improving maharah al-kalam
(speaking skills) while simultaneously reinforcing maharah al-istima’ (listening skills)
(Muhammad Zikran Adam dan Laily Fitriani 2023).

The last notable strategy is info-gap activities, which are activities that
complement information between students (Liefgreen, Pilditch, dan Lagnado 2020). In
this activity, students are given different pieces of information and must interact with one
another to obtain the missing details. The task requires attentive listening and clear,
accurate verbal responses, thereby fostering a natural connection between listening and
speaking skills. Field observations indicate that students participate enthusiastically in
these activities, motivated by their challenging and collaborative nature. These findings
are consistent with Nunan’s perspective that information-gap tasks can support the
simultaneous development of communicative fluency and accuracy.
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Overall, the findings demonstrate that the integration of maharah al-istima’
(listening skills) and maharah al-kalam (speaking skills) at the Ittihadul Bayan Islamic
Boarding School is implemented through interconnected communicative strategies that
link language input with oral production. These findings support Krashen’s perspective
on the importance of comprehensible input, as students receive spoken Arabic through
dialogues, audio recordings, teacher narration, khutbah activities, and daily interactions
(Yudhiantara dan Syihabuddin 2023). They also correspond with the principles of
Communicative Language Teaching, which emphasize meaningful interaction and the
negotiation of meaning as essential elements of language development (Triani 2026).
Furthermore, the use of role-playing, communicative drills, and information-gap
activities illustrates how listening and speaking can be practiced together through
purposeful communication rather than as separate language skills (Muhammad Zikran
Adam dan Laily Fitriani 2023).

However, this study provides a contextual contribution by showing that the
integration of these skills does not depend solely on classroom techniques. It also involves
the pesantren's language environment and institutional language policy, which create
opportunities for students to apply spoken Arabic beyond formal learning activities. This
finding highlights the complementary relationship between instructional strategies and
the surrounding linguistic environment. It also suggests that the integration of listening
and speaking becomes more meaningful when students receive comprehensible language
input, respond through purposeful interaction, and repeatedly use Arabic in everyday
situations. Therefore, the communicative approach at Ittihadul Bayan demonstrates how
classroom-based activities and institutional language practices can jointly support the
development of listening and speaking skills in an Islamic boarding school context.

Effects on the Development of Maharah al-Istima’ and Maharah al-Kalam

The findings indicate that the use of a communicative approach integrating
listening comprehension (maharah al-istima’) and speaking (maharah al-kalam) has
contributed to the development of students’ oral communication skills at the Ittihadul
Bayan Islamic Boarding School. Continuous exposure to Arabic through thematic
dialogues, role-playing, listening exercises, and everyday interactions creates a
supportive environment for natural language acquisition. This environment provides
students with rich, context-based language input, helping them understand spoken
expressions of varying levels of complexity, from basic to intermediate. Improvements in
listening comprehension are reflected in students’ growing ability to follow instructions,
identify the main ideas of learning materials, and understand everyday conversations
more accurately.

Beyond improvements in listening comprehension, the communicative strategies
employed have also contributed to the development of students’ speaking fluency. Task-
based activities, information-gap exercises, and dialogue practice provide repeated
opportunities for students to produce Arabic in meaningful contexts, allowing them to
develop fluency without placing excessive emphasis on grammatical accuracy at every
stage. Observations indicate that students have become more capable of expressing their
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ideas coherently, using appropriate social expressions, and engaging in spontaneous
conversations. These findings are consistent with Swain’s Output Hypothesis, which
highlights the role of language production in developing learners’ communicative
competence.

Another notable outcome is the improvement in students’ confidence when
communicating in Arabic. Initially, some students were reluctant to speak because they
feared making mistakes, particularly when speaking in front of the class or participating
in spontaneous conversations. However, this hesitation gradually diminished as
communicative activities encouraged them to prioritize conveying meaning and
expressing themselves. Collaborative learning, a supportive language environment, and
regular opportunities to use Arabic in different situations helped students become more
confident in sharing opinions, asking questions, and responding to others. This growing
confidence represents an important foundation for developing sustainable communicative
competence.

The findings further reveal an increase in the use of Arabic in students’ everyday
interactions within the pesantren. The compulsory Arabic-speaking policy, reinforced by
the implementation of ta‘zir (disciplinary sanctions) for violations, has helped strengthen
students’ commitment to using Arabic in daily communication. Nevertheless, this
development cannot be attributed solely to institutional regulations. Students have also
begun to recognize the practical benefits of understanding spoken Arabic and
participating more actively in conversations. Consequently, the integration of listening
and speaking skills has evolved beyond a formal instructional requirement into a living
culture of communication that is increasingly embedded in the daily life of the pesantren.

Overall, the findings demonstrate that integrating maharah al-istima’ (listening
skills) and maharah al-kalam (speaking skills) through the communicative approach
contributes to the development of santri’s oral communication competence. Meaningful
language input, regular speaking practice, interactive learning strategies, and a supportive
linguistic environment collectively foster a more natural and effective learning process.
These findings highlight the relevance of the communicative approach to Arabic language
instruction in Islamic boarding schools, particularly when the primary objective is to
develop practical communication skills that can be applied in authentic, context-specific
situations.

These findings are consistent with previous perspectives on second-language
acquisition, particularly the importance of comprehensible input and opportunities for
language production. Krashen’s theory emphasizes that continuous exposure to
understandable language supports learners’ comprehension and language development
(Yudhiantara dan Syihabuddin 2023). This perspective is reflected in the present findings,
where thematic dialogues, audio materials, khutbah activities, and daily conversations
provide students with opportunities to understand Arabic in different communicative
contexts. Furthermore, the development of speaking fluency corresponds with Swain’s
Output Hypothesis, which highlights the role of language production in helping learners
express meaning and develop greater control over their language use. The findings also
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reinforce previous discussions of communicative and task-based learning, which
emphasize meaningful interaction as a means of connecting language comprehension
with oral production (Muhammad Zikran Adam dan Laily Fitriani 2023).

However, this study offers a contextual perspective by demonstrating that the
development of listening and speaking skills at Ittihadul Bayan is supported not only by
classroom activities but also by the pesantren’s institutional language policy and daily
communication environment. Unlike learning contexts in which language practice is
primarily limited to scheduled classroom sessions, the pesantren environment provides
additional opportunities for students to apply the language in routine social interactions.
Nevertheless, the contribution of disciplinary regulations should be distinguished from
students’ actual communicative development, since compliance with language rules does
not necessarily indicate improved language proficiency. Taken together, these findings
suggest that the development of listening and speaking skills is supported by the
interaction of comprehensible input, meaningful language production, repeated
communicative practice, and a consistent language environment. This study therefore
contributes to the discussion of Arabic language pedagogy by illustrating how these
factors operate together within the specific institutional context of an Islamic boarding
school.

Table 1. Effects of the Communicative Approach on the Development of
Maharah al-Istima’ and Maharah al-Kalam

Skill Aspect Type of Impact Empirical
Indicators in the
Field

1 Improved Students
understanding of | respond accurately
spoken utterances to teachers’

instructions.

2 Istima’ Skill Enhanced Students
comprehension of | identify the main
meaningful input ideas in dialogues

and speeches.

3 Improved Students
listening accuracy follow conversations

ranging from basic to
intermediate levels.

4 Increased Students
speaking fluency speak more fluently,
Kalam Skill with fewer

prolonged pauses.
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Skill Aspect Type of Impact Empirical
Indicators in the
Field

5 Improved Students
contextual language | express ideas
production coherently and

appropriately.

6 Appropriate Students use
use of social | functional
expressions expressions suited to

specific
communicative
contexts.

7 Increased self- Students
confidence speak more

confidently in class

Affective and during
Domain spontaneous
interactions.

8 Reduced Students
language anxiety show less fear of

making mistakes
when speaking.

9 Language Increased Students use

Environment frequency of Arabic | Arabic in their daily
use interactions.

10 Communication Development Arabic use

Culture of oral communication | becomes an
habits established part of
the pesantren’s

communication

culture.

Challenges and Strategies for Addressing the Implementation of the
Communicative Approach

The implementation of the communicative approach in Arabic language
instruction at the Ittihadul Bayan Islamic Boarding School faces several challenges during
the learning process. One of the primary challenges is the variation in students’ prior
knowledge and proficiency in understanding and using Arabic (Jaafar dkk. 2023). Field
observations indicate that students demonstrate varying levels of Arabic proficiency.
While some have limited listening and speaking skills, others show relatively strong
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abilities. These differences can make it difficult to ensure equal participation in
communicative activities, particularly those involving intensive verbal interaction. To
address this challenge, teachers should implement differentiated instruction by grouping
students according to their proficiency levels, assigning tasks that match their individual
needs, and using peer tutoring strategies. Through these approaches, students with lower
proficiency can receive guidance and support from their more capable peers, thereby
promoting more balanced participation in Arabic language learning.

Another challenge concerns the limited availability of instructional resources,
particularly audio materials required for listening comprehension activities. The lack of
adequate equipment, such as speakers, high-quality audio recordings, and access to
suitable listening materials, sometimes prevents teachers from conducting listening
activities effectively during certain class sessions (Mohammed 2023). However, the study
found that teachers and language administrators utilized practical solutions such as the
use of personal cell phones, small speakers, or simple recordings made independently by
teachers and students. This step shows that limited facilities are not a major obstacle when
teachers' creativity in providing oral input is maintained. The use of simple technology
has proven to be quite effective in providing authentic Arabic language exposure to
improve students' listening skills.

In addition to issues of differing abilities and media limitations, inconsistencies in
the language environment also pose a significant challenge.(Sari dan Hikmah 2024)
Although Islamic boarding schools enforce a mandatory Arabic-speaking policy, students
do not always apply it consistently in their daily interactions. Some continue to rely on
Indonesian or their regional languages when teachers are not present. This inconsistency
limits opportunities for regular maharah al-kalam (speaking practice) and consequently
hinders the effective integration of maharah al-istima’ (listening skills) and maharah al-
kalam (speaking skills). To address this challenge, the pesantren has introduced a daily
muhadatsah (Arabic conversation) program conducted both in classrooms and
dormitories. This initiative aims not only to strengthen the Arabic-speaking environment
but also to cultivate students’ discipline and sense of responsibility in using Arabic as
their primary language of communication.

Overall, these challenges demonstrate that implementing the communicative
approach requires flexibility and adaptation to the specific conditions of the pesantren.
Differentiated instruction, the use of accessible audio resources, and the reinforcement of
the Arabic-speaking environment through daily muhadatsah programs represent practical
strategies for sustaining the integration of maharah al-istima’ (listening skills) and
maharah al-kalam (speaking skills). These measures not only address existing challenges
but also enhance the effectiveness of the communicative approach in Arabic language
instruction at the Ittihadul Bayan Islamic Boarding School.

These findings are consistent with previous studies that identify differences in
learners’ initial proficiency as a challenge in implementing communicative language
learning. (Jaafar dkk. 2023) highlight the importance of considering students’ varying
language abilities when organizing instructional activities. The present study further

.346 | Lughawiyyat : Jurnal Pendidikan Bahasa dan Sastra Arab, Vol. 9, No. 2, October 2026



Yudiawan etal. |  The Communicative Approach in Teaching Arabic

demonstrates that differentiated instruction and peer tutoring can provide opportunities
for students with different proficiency levels to participate in communicative tasks. The
limitation of listening resources also reflects the challenges discussed by (Mohammed
2023), particularly the difficulties teachers encounter when appropriate instructional
media are unavailable. However, the findings at Ittihadul Bayan indicate that accessible
technological devices and independently prepared audio materials can serve as practical
alternatives. In addition, the inconsistency of students’ Arabic use in daily interactions
supports the concern raised by (Sari dan Hikmah 2024)) regarding the challenges of
maintaining a language environment. The daily muhadatsah program represents an
institutional response to this issue by creating more regular opportunities for listening and
speaking practice.

Nevertheless, these strategies require continuous implementation and evaluation.
Peer tutoring needs appropriate guidance, alternative audio resources must provide clear
and relevant language input, and the muhadatsah program requires active participation
from both students and teachers. Therefore, this study highlights that addressing the
challenges of CLT in a pesantren requires an integrated strategy involving instructional
adaptation, accessible learning resources, and institutional support. This perspective adds
a contextual dimension to previous studies by illustrating how these strategies can be
applied together to sustain the development of listening and speaking skills in an Islamic
boarding school environment.

Conclusion
This study aimed to examine the implementation of the communicative approach

in Arabic language instruction and its contribution to developing students’ maharah al-
istima’ (listening skills) and maharah al-kalam (speaking skills) at Ittihadul Bayan Islamic
Boarding School. The findings show that the communicative approach was implemented
through dialogic activities, contextual exercises, role-playing, communicative drills, and
interactions in daily learning activities. These practices connected listening
comprehension with spoken language production and provided students with
opportunities to use Arabic in meaningful communicative contexts.

Regarding the development of listening and speaking skills, the study found that
students demonstrated better comprehension of spoken Arabic, greater speaking fluency,
and increased confidence in expressing themselves. Students also became more consistent
in using Arabic in their daily interactions, both inside and outside the classroom. These
findings indicate that integrating listening and speaking activities through the
communicative approach supports students’ ability to understand spoken messages and
respond through appropriate oral expressions. The study therefore highlights the
importance of combining comprehensible language input, active speaking practice, and
contextualized interaction in Arabic language instruction.

The study also identified three main challenges in implementing the approach:
differences in students’ initial language proficiency, limited access to audio-learning
resources, and inconsistent use of Arabic in the pesantren environment. The school
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addressed these challenges through differentiated instruction, the use of accessible
technologies such as mobile phones and portable speakers, and a compulsory daily
muhadatsah (Arabic conversation) program. Overall, the findings demonstrate that the
communicative approach provides a relevant instructional framework for developing
listening and speaking skills in an Islamic boarding school. However, its successful
implementation requires appropriate instructional strategies, accessible learning
resources, and consistent institutional support for Arabic communication. These findings
offer practical insights for improving communicative Arabic language instruction in
pesantren contexts.
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